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Y ecmammi onucano cucmemy niocomosku cmyoenmie 00 HA8UAHHA AYOil08AHHSA HA YPOKAX AHSNIUCLKOT
MO8BU 8 WIKO, W0 30TUCHIOEMbCS 8I0N0BIOHO 00 HOB0I HaguanbHOI npoepamu «Memooduxka HasuanHs
AH2NILCLKOI MOBUY, PO3POONIEHOI Y Mexcax cninbHo2o npoekmy « LLKinbHuil 64umens H08020 NOKONIHHAY
(2013-2019) Minicmepcmea ocgimu i nayku Ykpainu ma bpumancokoi Paou ¢ Ykpaini. [Ilpedcmagneno
onuc 3micmogoco mooyaa 3.1 Haseuanus ayoirogamnms, axuil 8iON0GIOHO 00 Npocpamu GUEYAECNLCA Y
V cemecmpi. [Jemanvno onucano 3micm MO0V, U020 CIPYKMYPY, PeNCUMU BUKIAOAHHS MA HABYAHHS,
cneyu@ikayii  oyinio8anHs, 3a680anHA 0N NeO0A202iuHOl Npakmuxu ma wiasxu il opeauizayii.
Ilpeocmaenena mana 3micmogoeo MOOYIsi OKPECIIOE 1020 OPIEHMOGHY MeMAmuKy ma il po3nooin y
Mexcax HAsUanbHux 3amamev. Onuc mMoOyis mMicmumos GopmMymo8anus yinell i pe3yibmamis YuinHs, d
MAKOJNC PEKOMEHO08AHEe KOHMPOJIbHe 3A80AHHA ma Kpumepii tioeo oyiHwoganus. Ilian HaguanbHo20
3auamms 3 memu «Ayoil08anus AK 6UO MOBIEHHEGOI OIANILHOCMIY, AKULW NOOAHO Yy Cmammi, HAOYHO
demMoHcmpye iHmMepakmueHutl nioxio 00 GUKAAOAHHS 3MICIY MOOYIs, WO 0A3YEMbCA HA NPUHYUNT (00
meopii uepe3 NPAKMUKy», 8ION0BIOHO 00 K020 CHYOeHMU ONAHOBYIOMb HOBULL MAMEPIA, SUPIUYOYU
PiBHOMAHIMHI 3A80AHHA 8 NAPAX YU MIKPOSPYNAX, OLIAMbCA 61ACHUM 00C8I00M ma pedrexcyioms, wo 6
€801 uepey cnpusic ixubomy npogpecitinomy pozsumky. Onucano cucmemy opeanizayii nedazoeiunoi
NPaKmuKy 6 WKOJi, AKA [HMe2po8ana y Kypc Memoouku i 8i00)y8acmbCsi 00UH pa3 HA MUICOEHD
(MinimMym womupu 200unu) 3 6idpusom 6i0 oceimmuvoeo npoyecy 6 3BO. 3asnaueno, wo nio uac
nepebysants 6 wWKoIi CmyoeHmu He auuie Cnocmepiearoms 3a poOomoio 00CEIOYeHUX YUUmenis, a i
NIGHYIOMb OpazmMeHmu 3aHsams 3 HABYAHHsL ayOI08AHHS MA anpoOyiomb IX HA YPOKAX AHSTIUCLKOT MOBU.

Takooc npedcmagneHo pe3yIbmamu OYIHIOBAHHA 3MicmO08020 MoOyiasa «Hasuanusa ayoitosanuo»
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cmyoenmamu 11l xypcy axyrememy inosemnux moe OC «bakanaspy, ske 0a3yeanocsi HA MAKUX
3acobax OiaecHOCMUKY, AK AHKeMYSAHHA, WO 30IUCHIOBANOCA WIAXOM NUCLMOSUX 8i0nogioell
pecnondenmie Ha cucmemy CMAHOAPMU3OBAHUX 3ANUMAHL  CHeYianbHO po3pobrenoi  gopmu
OYIHIOBAHHA 3MICTNOB020 MOOYVIA, MA 3AN06HEHHA DOPMU CAMOOYIHIOBAHHS De3VIbmamis YUiHHAL.
Pesynomamu ankemyeanns 3aceiouuiu egpekmugnicms 3smicmogozo mooyna 3.1 Hasuannsa ayoiiosanns.
Kniouogi cnosa: naguanvua npospama 3 MemoOuKu HAGYaHHA aueniticbkoi moeu, npoexm «LLlxinonuil
8YUMeENb HOB020 NOKONIHHAY, O0OUNIOMHA NIO20MOBKA 84UMENI8, HAGUAHHA AYOIl08AHHA, Neda202iuHa
npakmuka, opmu HasuauHs, cneyu@ixayii oyiHweanHs, peiexcis, opma oYiHIE6AHHs 3MICIO06020
MOOYIA, PopMa camoOyiHIOBAHHA Pe3yIbmamie Y4iHHA.

The Ukrainian education system has been in a state of transition ever since
independence. However, the last six years have been the most crucial for since important new
laws on education have been passed. The New Ukrainian School is a key reform of the
Ministry of Education and Science. The main objective of it is to create a school that will be
pleasant to go to and will provide the students not only with knowledge, but also with the
ability to apply it in real life [8].

Nevertheless, no changes are possible without a personality of a teacher, so the New
Ukrainian School requires a new teacher, a teacher of new generation. “New Generation
School Teacher” joint project (2013-2019), initiated and supported by the Ministry of
Education and Science of Ukraine and the British Council Ukraine, has introduced change in
the initial teacher training system of Ukraine long before the New Ukrainian School reform.
The work on the project resulted in designing and implementing a new PRESETT Curriculum
on Methodology for the initial EFL teacher training system in Ukraine [1]. Being based on the
best Ukrainian and world practices in EFL teacher training, the new Curriculum represents a
significant change in the way English teachers are educated.

As it is mentioned in the article EFL Teachers Training in Pavlo Tychyna Uman State
Pedagogical University: Methodological Aspect (A, Gembaruk (2019)) teacher training
according to the PRESETT Curriculum starts in Year 2 and lasts for three years. The total
number of hours allocated to the whole course is 660, where 396 hours are contact and the
rest 264 hours are self-study. That makes the methodology course a core subject in EFL
teacher education. Since methodology is delivered in English, it promotes the development of
language proficiency level as well as the level of professional communication. Besides,
students undertake school practice throughout the whole methodology course. The
Curriculum specifies a total of 17 credits for school experience. Another distinguishing
feature of the PRESETT Curriculum is approaches to teaching and learning. Having refused
from lecturing as an inefficient way of delivering content, new methodology relies on
innovative teaching and learning approaches including task-based learning, the use of case
studies, simulations, group projects and problem solving. All of these approaches are intended
to promote high levels of interaction and student involvement in their own learning processes.
The Curriculum consists of 6 modules. Each module represents a broad area of methodology,
and contains a number of units, 22 in all. Each unit covers an essential specialist topic for
English teachers in training [4].

The purpose of the present article is to analyse the process of pre-service students’
training to teach listening in the English language classroom according to the new PRESETT
Curriculum on Methodology and to evaluate its effectiveness.

Of four language skills, reading, writing, speaking and listening, R, Oxford (1993)
considers listening to be the “most fundamental” [6]. According to one estimate, humans
typically “spend 70 to 80 percent of our waking hours in some form of communication. Of
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that time, we spend about 9 percent writing, 16 percent reading, 30 percent speaking, and
45 percent listening” [5]. This data indicates the important role of listening comprehension in
the learning process. On the other hand, being able to listen well is crucial to workplace
communication skills in any job role. Great listening skills will allow performing better,
communicating more effectively, understanding more, and feeling like a part of the team [7].
Consequently, R, Oxford (1993) affirms that skill of listening should be a major area of
concern to teachers and students of a second or foreign language [6]. Following her point of
view, we think that teachers should pay more attention to developing listening skills; they
must be equipped with a range of techniques to teach listening effectively. In this perspective,
pedagogical universities are to improve pre-service students’ training to their work at school.
The new PRESETT Curriculum on Methodology which is currently being implemented in
more than 14 Ukrainian universities includes special unit on teaching listening — Unit 3.1
Teaching Skills — Teaching Listening — which trains pre-service students to teach this skill to
ESL learners. In this article, we will analyse Unit 3.1 in terms of its content, structure, modes
of teaching and learning, assessment specifications; and provide students’ evaluation of it.
This aim may be realized by applying the corresponding methods: analysis to gain a better
understanding of Unit 3.1 Teaching Skills — Teaching Listening; survey to evaluate the
effectiveness of the Unit content in EFL teacher training.

The following key findings emerged from the analysis of Unit 3.1 of the new
PRESETT Curriculum on Methodology [1, pp. 50-54].

Unit 3.1 Teaching Skills — Teaching Listening comes first in Module 3. Preparing to
teach 2. According to the Curriculum this unit is studied in Year 3, Semester 5. The total
number of hours allocated to the unit is 30, where 18 hours are contact and the rest 12 hours
are self-study. The objectives of the unit are shaped in the way, that by the end of this unit
students will be aware of: curriculum requirements for teaching listening; psychological and
phonological features of speech perception; the importance of listening as a skill underpinning
all the other skills; listening subskills; listening task sequences; types of listening materials.
They also will be able to: anticipate possible learners’ problems in listening and suggest ways
of solving them; use strategies and activities for developing learner listening skills according to
the purpose of listening; assess learners’ listening skills and give feedback to learners on their
achievements; evaluate, select and adapt listening materials; teach listening at different
language proficiency levels; plan a sequence of activities that focus on developing listening skills.

The content of Unit 3.1 Teaching Skills — Teaching Listening is designed to meet
these objectives. Table 1 provides sample unit map, which covers its major topics.

Table 1
Sample Unit Map

Session Content
Listening as a skill

An overview of different types of listening materials:

e coursebook recordings

e videos

e podcasts

¢ online resources

The primacy of listening

The importance of exposure to authentic listening inputs
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Difficulties learners may face while listening

2 Curriculum requirements for teaching listening to different age groups
Listening in the CEFR

The place of phonology in teaching listening

Intonation, stress, rhythm and their functions

Anticipated phonological difficulties:

e weak forms

e contractions

e elision

e word and sentence stress patterns

Teaching techniques for dealing with phonological difficulties:
e minimal pairs/trios

e TPR

e recognition of function

e recognition of attitude

Different purposes for listening

e listening for gist

4 e listening for detail/intensive listening

e listening for specific information

Ways in which people listen for each purpose

Key strategies for developing learners’ listening skills:

e top-down

e bottom-up

e metacognitive

Activities for teaching listening skills

Sequencing activities

Evaluation, selection and adaptation of listening materials
9 Assessing learners’ listening skills

[ee]

The content presented in Table 1 is indicative, so each university can make any
changes to both the content and its distribution within sessions. The only thing that matters is
meeting the objectives and demonstrating the evidence of learning on the unit in terms of
outcomes, which can be assessed. Assessment in Unit 3.1 consists of completing one of
module assignments (Item 1) which states as follows:

For this task, your teacher will give you an audio text, and provide you with the
information about the learners’ age group, language proficiency level, and purpose for
listening to address. Individually, develop a sequence of at least four activities to meet
learners’ needs and learning purpose. Provide rationale for the choice of activities and
instructions for organising them in class.

Students are given grades according to the detailed criteria in the assessment
specifications for each unit in the Curriculum. Table 2 presents assessment specifications for
Item 1.

Table 2
Assessment Specifications for Item 1
Assessment criteria Weighting
Task fulfilment (all items are submitted: group profile, text transcript, a sequence of activities 5 06
with instructions)
Evidence of the ability to develop a sequence of activities for the purpose of teaching listening 5%
Total 10 %
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By doing this item students demonstrate the competences they acquired in the result of
learning on Unit 3.1 Teaching Skills — Teaching Listening.

Competence-based content of the unit as well as the Curriculum itself is one of the
distinguishing aspects of it. Being structured in such way, the Curriculum meets the
requirements of Ukrainian education reform, the core idea of which is acquiring skills and
abilities to obtain knowledge independently and apply it in practice [4]. Content delivery
relies on innovative teaching and learning approaches, which include task-based learning,
case studies, simulations, group projects, problem solving, discussions, microteaching, etc.
All of these approaches are intended to promote high level of interaction and student
involvement in their own learning processes, thus ensuring the development of necessary
professional skills to teach listening to ESL learners.

The way content is delivered can be demonstrated on the example of Session 1 on
Unit 3.1 Teaching Skills — Teaching Listening [2, pp. 10-17].

Topic 1 Listening as a skill
Objectives
By the end of the session, you will have general understanding of:
o listening as a skill
e its importance for language teaching
will be aware of :
o different listening sources
e types of listening
e their strong and weak points

1.1 Understanding listening

Share your viewpoint on the questions below:

» How do you understand listening?

» What is meant by listening (skills)?

» Do hearing and listening mean the same things Why? or Why not?

Your teacher will demonstrate some definitions of listening for you to compare.
Read them and tell if your understanding of listening (skills) changed?

1.2 Myths and truth about listening
Working in pairs, read the statements and decide if they are myths or the truth, tick the
relevant column. Justify your choice

Statement Myth Truth Comments

1. Listening is a ‘passive’ skill

2. It is easier for students to understand native speakers of
English than foreign speakers of English

3. The skills involved in listening to a foreign language are
the same as those that we use for listening to our native
language

4. While listening in class, students shouldn’t try to
understand every word.

5. Students shouldn’t be allowed to read the scripts of
recordings.

ISSN 2307-4914
29



30ipHMK HAYKOBMX Npalb
MPOBJIEMHU MIATOTOBKU CYYACHOT'O BUATEJISA Bun. 1(23), 2021

Available from: Wilson, J.J. (2008). How to Teach Listening. Pearson Education
Limited
Discuss your viewpoints with the whole group

1.3 Different sources of listening

Discuss the following questions and fill in the table below
» What do we listen to in learning a foreign language?
»  Why do we listen?

»  Where do we listen?

What? Why? Where?

Discuss your viewpoints with the whole group

1.4 Listening types
Familiarize with J. J. Wilson’s classification of Sources of Listening
e Teacher talk
Student talk
Guest speakers
Textbook recordings
Television, video, DVD and radio
Songs
The internet
Available from: Wilson, J.J. (2008). How to Teach Listening. Pearson Education
Limited
Compare it with your version
Add the missed sources to the table you filled in

Categorise listening sources dividing them into two types: live listening and recorded
listening. Fill in the table below:

Live listening Recorded listening

1.5 Advantages and disadvantages of listening types
Define the advantages/benefits and disadvantages (if any) of one of the types of
listening. Represent your ideas on the poster

Present your posters and justify your ideas.

Read J. J. Wilson’s description of listening sources available from: Wilson, J. J. (2008)
How to Teach Listening. Pearson Education Limited. P. 40-57.
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Add some more points to the suggested by you list of advantages or disadvantages.

Study the information and add some more points to the suggested by you list of
advantages or disadvantages.

Discuss it in plenary.

1.6 Reflection
Name three things you find important for you.
(English Language Teaching Methodology: Module 3. Preparing to Teach 2).

The example of Session 1 clearly demonstrates the way learning is organized on “to
theory through practice” approach. According to which students learn new ideas by having
exposure to different problems and solving them either in pairs or in small groups. The
interactive character of the sessions gives students a lot of opportunities to share their
experience and to learn from each other. Much attention is paid to reflection, which is the key
point of the new PRESETT Curriculum on Methodology. The final stage of each session is
reflective stage. Individually or in groups, students reflect on what they have learnt, what they
are well aware of and what still is not clear for them. We strongly believe that reflection
promotes students’ professional growth as teachers.

One more peculiar feature of the Curriculum is that all the methodology classes are
closely linked to teaching at school. According to the timetable students have teacher
assistantship once a week. During teacher assistantship, students do not only observe
experienced teachers at their work, but also generally support English language teachers, plan
lessons together with their mentors and even try their hand at teaching parts of a lesson.
Teacher assistantship is provided with tasks recommended by the new PRESETT Curriculum
on Methodology [3]. Incorporating school experience into methodology classes develops
teachers’ competence in an actual classroom within school settings.

To evaluate the effectiveness of pre-service students’ training to teach listening at
school the third year students were given an anonymous survey. A total of 46 participants
were recruited for this survey. They were asked to fill in Unit evaluation form and self-
assessment checklist. Unit evaluation form included questions that were supposed to provide
information on what students enjoyed most about the unit; they were also asked to specify
anything they did not understand; to analyse the suggested materials in terms of user-
friendliness. The next question was targeted at getting information on what students learnt
during the unit that they anticipate using in their work. We were also interested in the most
valuable things students learned and in other specific comments if any.

The major part of the answers was positive and showed students’ real attitude to their
learning on Unit 3.1 Teaching Skills — Teaching Listening. Having analysed the information
on what students enjoyed most about the unit we identified some similar aspects. Among
them: interactive, communicative, informative and practical character of the sessions. Some
of the students most of all liked the sessions devoted to listening strategies; stages of the
listening lesson; tasks and activities for teaching listening and their sequencing. They consider
these aspects very important for them both as students and as would-be teachers. Students
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also appreciated watching videos, commenting on metaphors of two different listening
purposes, composing a teacher planning kit on teaching listening, etc. In their opinion, such
activities develop creativity and critical thinking, the skills that are very important for their
future work.

As for the areas that caused difficulty or misunderstanding, students mentioned the
following: selection and adaptation of listening materials for different learning purposes;
listening strategies and their classroom implication. However, the majority of the students
didn’t see a big problem here as they could always ask their teachers for additional
explanation or study them more thoroughly by themselves. Nevertheless, these particular
areas require further consideration on teachers’ part.

All the students were unanimous in answering the third question of Unit evaluation
form and admitted that the suggested materials were user-friendly.

Speaking about the things students learnt during the Unit that they anticipate using in
their future work, all of them find all the topics very useful. What they really appreciate is
“Teacher Planning Kit” they designed. In students’ opinion, it is of utmost importance for
them as future teachers.

When asked about most valuable things they learnt, all the participants named both
knowledge and skills they got in the result of learning on the unit as these two things provide
their teaching experience.

Other specific comments given by the students outlined their needs, among them were
more references recommended for further reading and more practice. These comments are of
special value for us as they include constructive ideas for improving the unit.

Another tool suggested for evaluating the effectiveness of Unit 3.1 Teaching Skills —
Teaching Listening was self-assessment checklist which students were asked to fill-in after
learning the unit. Self-assessment checklist is given in Table 3.

Table 3
Self-assessment checklist on Unit 3.1 Teaching Skills — Teaching Listening

Now that I have completed this Unit, | can V.V't.hOUt to some not at all
difficulty extent

e evaluate, select and adapt listening materials for different
learning purposes

o make suggestions to solve the problems which learners face in
listening

o develop listening activities according to learners’ needs and
different listening purposes

e prepare a part of a lesson with activities focusing on
developing listening skills

e assess learners’ listening skills and give feedback to learners
on their achievement

The answers of the third year students revealed that half of them (50 % of the group of
survey participants) can evaluate, select, and adapt listening materials for different learning
purposes without difficulty and 50 % can do it to some extent. The same data was got on
students’ ability to make suggestions to solve the problems that learners face in listening.
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Almost 66 % of the respondents can develop listening activities according to learners’ needs
and different listening purposes without difficulty. Only 34 % of them can do it to some
extent. 63.7 % of survey participants admitted that they can prepare a part of a lesson with
activities focusing on developing listening skills without difficulty, while 36.3 % of them still
can do it to some extent. At the same time, 52.4 % of the students think that they can assess
learners’ listening skills and give feedback to learners on their achievement without difficulty
and 47.6 % can do it to some extent. It was interesting to see that no one has ticked the option
“not at all”. Overall, the answers show that the students have acquired basic knowledge and
necessary skills to teach listening to ESL learners. Though less than a half of the participants
requires more teaching practice in order to become more experienced.

Thus, we can conclude that Unit 3.1 Teaching Skills — Teaching Listening corresponds
to the requirements of the education reform in Ukraine. Due to well-designed structure,
interactive modes of teaching and learning, clear assessment specifications, new procedure of
teacher assistantship the unit provides good pre-service students’ training to teach listening in
the English language classroom. However, it requires some improvements by giving students
more practice in designing lessons with the focus on listening. The third year students did the
evaluation of the unit using such tools as Unit evaluation form and self-assessment checklist.
Survey results proved the effectiveness of the unit.

The article does not exhaust all the aspects of the research problem. Some of the Unit
sessions require more careful consideration. Therefore, further work in the chosen direction
has a good chance to contribute to Unit improvement and making it more practically oriented.
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