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MpaBUJIbHE CTaBJICHHS JIOJAEH OJWH JI0 OJHOTO... JII000B 1 JpyxkOy Yy
BIJIHOIIICHH] JI0 KO>KHOTO TPY/IIBHHUKA, OOYPEHHS 1 3aCyPKEHHS Y BIIHOIICHH] J0
Jenaps, A0 JIOAWHM, IO YXWIIEThCS BiA Tparfi.. Y TPYyIOBOMY 3YyCHJLT
BUXOBYEThCSI HE TUIBKM poOoya MIArOTOBKA JIOAWHM, ajie W MiAroTOBKa
TOBapuIlla, TOOTO BUXOBYETHCS TMPABWIBHE CTABJICHHS 10 1HIIMX JIIOACH, — I1e
BKe OyJie MopajbHa ITiIroToBKay [2].

TpynoBe BUXOBaHHS Ma€ CHPSIMOBYBAaTHCS Ha (OpPMYyBaHHS TBOPYOTO
CTaBJICHHs Y4HIB 70 Tiparil. J[JIg 1boro Jr0IMHa Ma€ JIIOOUTH MpaIio, BiIUyBaTH
pazicTh BiJl HEl, pO3yMITH 1i KOPUCHICTh 1 HEOOX1IHICTD, 110 Mpalls CTa€ s Hel
OCHOBHOIO ()OPMOIO BHSIBY TaJIAHTY.

Ha edexTuBHICTh TPYJ0BOIO BUXOBAaHHS BIUIMBAE i OIlIHKA PE3yJIbTATIB
mpari mkojsapiB. Ilemaror moBMHEH HE TIIBKK IOPIBHIOBATH W OI[IHIOBATH
pe3yabTaTh TPYJIOBOI MJISJIBHOCTI OKpPEMHMX Y4HIB, a W BKa3yBaTH Ha
1HJIUBIAyalIbHI SKOCT1 OCOOMCTOCTI, IO CIPHSIIN iX JOCITHEHHIO. 3a TaKUX YMOB
YYH1 HaMararThCs MPAIFOBATH Kpallle, MParHyTh JOCSATTH BUCOKUX PE3yJIbTATIB.

KpHTepieM TPYAOBOI BHXOBaHOCTI mKonstiB € BHCOKa oco0ucra
3aI[1KaBJICHICTD 1 HpO,Z[YKTHBHlCTB mpartli, BiJIMiHHA SIKICTh IPOJIYKIIIi, TpyznoBa
aKTHBHICTh 1 TBOpYE, paIllOHAI3aTOPChKE CTaBJICHHS [0 IIPOIeCy IIparll,
TpyJ0Ba, BUpOOHNYA, MJIAHOBA, TEXHOJIOTIYHA IUCLMILUIIHA, TPaLeTI00HICTh [3].

Mopenbs TpynoBOi BHUXOBAaHOCTI YYHIB SBJISIE CO0OI CYKYMHICTh
KOMIIOHEHTIB, sIKI PO3BUBAIOTHCS 1 B3aEMOJIIIOTH, YTBOPIOIOUH MPH IILOMY TTEBHY
HUTICHICTh 1 CUCTEMHY SIKICTh, 110 Nependayae MOTUBAIIHUN, KOTHITUBHUN Ta
MPaKTUIHUHN CKIIATHUKH.
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Poman IllImanrwok

GIVING INSTRUCTIONS AS AN IMPORTANT PART
OF CLASSROOM MANAGEMENT

To be a good teacher, you should be aware of the necessity of giving clear
and hence correct instructions. You are going to spendmuch of your time telling
students what to do, when to do and how to do it. However, if the students do
not understand what you are saying about then all your instructions are
meaningless. So, how do we know that we give comprehensible instructions to
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our students?

We all canreminisce an experience where the facilitator delivered
instructions, but wewere unsure what we were expectedto do. As teachers, most
of us haveexperiences of giving instructions that weremisunderstood or
incomprehensible to ourlearners. While occasional faults in instruction-giving is
a fundamental aspectof good classroom teaching practice.

The delivering of instructions in the classroomarethe determining factors
to whether alesson succeeds or fails.

We are aimed in this article to investigate the importanceof giving clear
instructions inthe second-language classroom and suggesttechniques for giving
effective instructions.

When giving instructions teachers create an English atmosphere in the
classroom. When studentsknow what to do, they can accomplishactivities more
easily. Good instruction keeps learners’ motivated and interested in the task and
does not let them get distracted. Teachers also benefit from giving good
instructions in such ways:

— they avert discipline problems because students will be concentrated

on what they have to do;

— it helps them achieve their aims;

— it helps them keep to time set for each activity of the lesson because
re-explanation will not be necessary;

— their monitoring will be much more effective since they will be
available to help students with problems related to the activity itself
rather than being busygiving instructions again and again [2; p. 36].

Parrott mentions an important fact, which reinforcesthe importance of the
English atmosphere mentioned above: “The giving of instructions in the
classroom is one of the few genuinely communicative acts which takes place.
The teacher should thus exploit this opportunity by making her instructions as
natural as possible. If they are complicated and difficult for the students to
understand, learners and the teacher are consequently obliged to ‘negotiate
meaning’ to achieve an authentic communicative purpose” [3, p. 88].

There are quite a few factors that should be considered by teachers for
giving effective instructions:

— itis necessary to prepare the instructions in advance;

— while giving instructions teachers should call everybody’s attention
and make sure they are listening before the beginning of
theexplanation;

— it is useful to keep eye-contact with students (if the instructionsare in
the written form, the teacher should avoid looking down at the paper
for too long);

— if the teacher has some illustrations or other demonstrative materials
to show, he should hold it up and point at what is important forthe
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learners;

only after all the instructions have been given,teachers should handout
task sheets or divide students into groups or pairs;

it is also important to remember that there are some shy students who
may not understand your words and you have torepeat or paraphrase
them into comprehensible input. It is a good idea to reinforce
theinstructions in a different way;

instructions must be as brief and clear as possible, in order tokeep
students’ concentration. Teachers must think every minute thing of
whatthey are going to include or omit when giving instructions. They
must also know how they are going to give them:a clear way would be
to give an overall idea of the sequence of tasksfirst and then, before
each step, teachers remind students of whatthey have to do;

it is more useful for teacher and students to add demonstration and
emphasis while explaining something in front of the class (depending
on the complexity of the task, the teacher and agood student can
demonstrate it before the whole group carry outthe activity).

teacher must be sure that all the students know what they have to do.
“Do you understand?” is not enough to checkunderstanding because
students say yes even if their answer is no [4, p. 3-4].

Regarding the misunderstanding of instructions, a good suggestionto
overcome the problem is to ask some questions such as “What do you have to do
first?”, “And then?”, “Are you going to...?”; t0 ask the students to repeat what
they have to do and to paraphrase or depending on the level, allow students to
use L1 [1, p. 243].

To get acquaintedwith theeffective ways of giving instructions Parrot
suggests that we need to record a part of our lesson in which we give
instructions to our students. When a recording is impossible, a colleague may be
asked to observe it and write as many sentences we generate from giving
instructions as possible, so that they can be analyzed later on.

Parrots adds that while analyzing the transcripts we should address the
following questions:

To what extent do you explain,what you want students to do?

To what extent (if at all) do you use the learner’s first language?

How simple or complicated is your use of the target language
inrelation to the students’ linguistic ability?

Do you repeat or modify instructions?

Do you use any means to check that students have understoodthe
instructions?

It will be suitable for us to stop and listen to what we aresaying in the
classroom because many times we cannot understand why our students are
doing something wrong or instead doing required staff they do something of no
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importance.Sometimes we are unaware of the ways we are giving instructions in
our lessons [4, p. 5].

We should discover our own ways of giving instructions and change them
if they are incorrect since this is an important tool for effective language
learning and therefore,good instruction-giving plays an important role in the
language classroom.
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Anna llmanrox

BAHKIBCbKA CUCTEMA YKPAIHU
B YMOBAX ®IHAHCOBOI HECTABLJIBHOCTI

bankiBchbka cucremMa YKpaiHM HHHI 3HAaXOJIWUTHCS Yy CTaHl 3aTSDKHOL
penecii, Oe3nocepenHii BIUIMB Ha SKy Ma€ I1HAUKATUBHE pPETYJIIOBaHHS
0aHKIBCHKOT AISUIBHOCTI B 0c001 perynsropa — HamionansHoro 6anky Ykpainu.
JIst po3BUTKY HAIIOHAJIBHOI €KOHOMIKM Ta OaHKIBCBKOI CHCTEMH YKpaiHu
OCOOJIMBO  aKTyaJlbHUM €  TUTaHHS  MIATPUMKH  JIIKBIJHOCTI  Ta
MJIATOCIIPOMOIKHOCTI OaHKIB.

BiTun3HsiHi OaHKM ChOroAHi (YHKLIOHYIOTH Y CKIAJHHUX yMOBax 3
BUCOKMMHM pusukamu. Kpuza Ha @iHaHcoBomy 1 (QOHIOBOMY pHHKaX
CIOPUYMHUIIA PI3KE 3HMKEHHSI 00CSTIB (POHIYBaHHS, 11O 3YMOBJIEHO 3HAYHUM
BIJITOKOM KOUITIB KIIIEHTIB, OOMEXKEHHSM JOCTYIy J10 MIXXHApPOJHUX PHUHKIB
KammiTany, MaJiHHsIM Kypcy aKIlii, 3HIKEHHSIM 00CATiB (piHAHCOBOI MIATPUMKH,
Ky YKpaiHCBKUM JOYIpHIM KOMITaHIsIM HaJaBajl 1HO3EMHI MaTEPUHCHKI OaHKH.
B yMoBax BiACYyTHOCTI CTaOIIbHUX JDKEPENT HAIXOIDKEHHS PECypcCiB
YCKJIaTHIOETHCS Tpoliec POopMyBaHHS PeCypcHOT 6a3u KOMEpIiitHIX OaHKIB, 1110
poOuTH OAHKIBCHKUN CEKTOP HAATO BPA3IMBHUM JI0 PU3HKY BTPATH JIIKBIIHOCTI,
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