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CKJIa/I0BOI MOTHBAllli Ha BIAMIHY BiJl KUIBKICHOI. AJPKe, pi3HI JIIOJU MOXYTh
J€MOHCTPYBAaTH OJHAKOBI 3yCWJUIS MiJl YaCc BUKOHAHHSA 3aBIaHHA, ajie MpHU
HBOMY BiI[‘-IyBaTI/I pizHi emorii. OnuH BOJIOHTED, AKUN 3iTKHyBC}I 3 IpobIIEeMOI0,
MO’K€ BiTUyTH CBOOOAY, BUOIp 1 pyX Mija yac BI/IpHIIeHHﬂ i€l npobnemu. [xmma
JIOIMHA MOYX€E BHSBIISITH MOAIOHY CTapaHHICTL 1 3ycrius, aje MOXe MOBHICTIO
HE BIJUYyBaTH PaOCTi Ta CBOOOIM, 1 3aMICTh I[LOTO KEPYBATUMETHCS THUCKOM
330BHI 200 CTPaxoM.

Otxe, BIAMOBIAHO JI0 TEOpis caMojeTepMiHallii, ICHYIOTh CaMOJIeTepMi-
HOBAaHUH 1 KOHTPOJLOBAHUN TUIHM MOTHBAIIii, OiJIbII JETaTbHUI PO3IIISA SIKUX
Oyze 3/11iiCHEHO B HAIITUX MOAATBIINX HAYKOBHUX PO3BiJIKAX.
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Yulia Musienko

BOOSTING STUDENTS’ CONFIDENCE
IN THEIR ENGLISH-SPEAKING SKILLS

In today’s world, proficiency in English is becoming increasingly
essential for successful social and professional development. In school
education, particularly in the context of learning a foreign language, students’
confidence is a crucial aspect.

Students’ confidence in their English-speaking abilities is a key factor in
their language acquisition and further development. It influences their motivation,
belief in their abilities, self-esteem. In our increasingly interconnected world,
being proficient in English offers significant advantages, spanning higher
education, employment opportunities, and cross-cultural interactions.

Based on my time teaching English at state schools, 1’ve consistently
observed a common issue: numerous students find it challenging to speak the
language with confidence. Initially, some learners refuse to participate in
speaking exercises due to fear. Additionally, many students express that
speaking in a foreign language presents greater difficulty compared to other
language skills. Even those with a strong grasp of English grammar and
vocabulary frequently lack the assurance to communicate verbally. To find the
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possible reasons of such pattern of behavior | have analyzed my own experience
at school and have read methodological literature to highlight the key issues.

Dincer and Yesilyurt underscored that among the four primary language
skills (writing, speaking, listening, and reading) — speaking is often regarded as
the most challenging [1, pp. 1-25]. According to Tuan and Mai, the main
problem is inhibition [2, pp. 8-23]. Students often experience a sense of
insecurity when trying to convey their thoughts in a language they’re not fluent
in. They are afraid of making errors, receiving unfavorable feedback, or feeling
embarrassed and anxious while speaking in front of peers. Tumagor,
Heriansyah, and Inayah investigated teacher strategies in EFL speaking classes,
including role-plays, discussions, storytelling, and games [3, pp. 130-135].
Their findings demonstrated that these strategies effectively stimulate greater
student engagement and participation in the learning process, thereby
encouraging them to speak up in class. Integrating diverse language labs into the
learning environment fosters a sense of active participation among students.
This approach signals to students that the classroom encourages engagement
rather than passive note-taking, prompting them to become active participants.
Creating a classroom atmosphere where students collaborate to complete
learning tasks and engage in cooperative learning maximizes the potential
for successful and enjoyable language learning experiences, as highlighted by
Tayib [4].

Thus, I can formulate a hypothesis that the most effective ways to enhance
students’ confidence in speaking at school are using interactive activities and
strategies on a regular basis, making them more communicative and engaging
for students, integrating diverse language labs, creating emotionally safe
atmosphere, giving only constructive feedback.

Based on the findings of my school research questionnaire, it’s evident
that students face a variety of challenges during English speaking activities. The
responses to the question “Why, in your opinion, may you encounter difficulties
while speaking English?”” include:

e Complexity of sentences and words;

Limited vocabulary;

Fear of mistakes;

Nervousness and anxiety;
Language barrier;

Confusion with complex words.

These challenges encompass the need for a supportive learning
atmosphere, targeted vocabulary teaching, opportunities for practice, and
methods to manage anxiety and boost confidence. By acknowledging and
tackling these obstacles, educators can effectively assist students in enhancing
their English-speaking skills. This comprehensive approach enables students to
overcome difficulties and cultivate increased proficiency and confidence in
speaking English.
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Temana Myxina,
Bnaoucnaea Kauacea

HABYAJIBHO-METOJAUYHE 3ABE3IEYEHHAA MATEMATHUYHOI
OCBITHBOI I'AJTY3I: IIOPIBHSIJIBHUU AHAJII3 HIAPYYHUKIB
JJIAA TIOYATKOBOI HIIKOJIN

VY KOHTEKCTI CTPIMKHUX 3MiH y CYCHUIBHMX BHUMOTax Ta TEXHOJOTTYHUX
IHHOBAIIIAX, ITMTAaHHS HaBYaJbHO-METOAUYHOIO 3a0€3IeUeHHsT OCBITHIX KOMIIO-
HEHT CTa€ BCce OUIbLI BaXXJIMBHM. SIKICHA MaTeMaTH4Ha OCBITa € KPUTUYHOIO
Uis (POPMYBaHHSIT OCHOB KOHKYPEHTOCIPOMOKHOCTI Hamii Ta i 31aTHOCTI
alanTyBaTHCS 10 TIOOATbHUX BHKIHMKIB. BpaxoByrouu 1ie, cydacHe HaBYaHHS
MaTeMaTUKH TTOBUHHO BKJIFOYATH 1HTEPAKTHBHI Ta 1HHOBAIIIHI METOIUKH, SKI
COpPUSAIOTh TJIMOOKOMY 3aCBOEHHIO MaTepialy Ta PO3BUTKY KPUTHUYHOTO
MUCJICHHS MOJIOAIIUX IMIKOJAPIB. HeoOXimHICTh peryisipHOro Meperisay Ta
OHOBJICHHSI HaBYAJIbHO-METOJIMYHUX MaTepialliB BUHUKAE 3 TOTPEOH BiIO-
BIJIaTH 3pOCTAIOYUM OCBITHIM CTaHJapTaM Ta IHTErPyBaTH MEPEIOBl MPAKTUKH.
Tomy, po3poOKka Ta BOPOBAJKEHHSI BIOCKOHAJIEHUX OCBITHIX pecypciB y cdepi
MaTEeMaTHYHOI OCBITH € HArajdbHOK MOTPEOOI0, M0 BUMAara€ CHCTEMaTHYHOTO
MiAXOAy Ta yBard N0 JeTaneld, abu 3a0e3nmeunTd YIHSM IMOYAaTKOBOI IIKOJIH
HaWKpali MOXXJIMBOCTI JJis1 HABYAHHSI.

Metoto nocHiKeHHS € TIMOOKWM aHali3 Ta TOPIBHSHHS HaBYaIbHO-
METOJMYHUX MaTepiaiiB, SKi 3aCTOCOBYIOTHCS JJIsi HaBYAHHS MaTEMAaTHUKH Y
noyaTkoBii mikomi. Lle Bkirodae OLIHKY X €QEeKTUBHOCTI, JOCTYIHOCTI Ta
BIJIMOBITHOCTI JI0 Cy4YaCHUX OCBITHIX CTaHIapTIB.

HaBuanbHo-MeToanuHe 3a0e3MevYeHHs] KOHKPETHOTO MpeaMeTa € KOMII-
JIEKCOM MatepiajiiB Ta 1H(opMallii, siKi COpsIMOBaH1 Ha MIATPUMKY BCIX €TalliB
ocBiTHhOro Tiporecy. lleit Halip pecypciB BKjIOYae B ceOe HaBUAIbHY
iH(dopMmarlito, crpusie il CHOPUWHATTIO, PO3YMIHHIO Ta BHUKOPUCTAHHIO JIf
JIOCATHEHHSI BU3HAYEHOTO pIBHS 3HAHb, PO3BUTKY BMiHb, (POpMYyBaHHA Ta
PO3IIMPEHHsS] TEBHUX KOMIETEHIIH, a TaKoXX KOHTPOJI U CaMOKOHTPOJIIO
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