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The paper describes the results of a research study on the problem of future teachers’ training based on 

the analysis of scientific literature and law regulated documents. The analysis revealed two main 

innovative approaches (regulatory-directed and subjectively intended) to future foreign languages 

teachers’ training in institutions of higher education in Ukraine that appear in the new changes in 

higher education in particular. The authors found out that mentioned innovative approaches should be 

evaluated as the most powerful and positive in their results: structural and semantic upgrade of future 

teachers’ training in higher education institutions (three-level model of training, additional profiles 

training, competence-oriented content training) and provide its further resource update (personnel, 

informational, technological, etc.). 

Keywords: modernization, innovative approaches, education, training process, future teachers, higher 

education institutions. 

 

ІННОВАЦІЙНІ ПІДХОДИ ДО ПІДГОТОВКИ  

МАЙБУТНІХ УЧИТЕЛІВ У ЗАКЛАДАХ ВИЩОЇ ОСВІТИ 
 

Савченко Віталій, cтарший викладач кафедри технологічної освіти, Уманський 

державний педагогічний університет імені Павла Тичини. 

ORCID: 0000-0001-9140-1683 

E-mail: vvsat24@ukr.net 

Павлюк Вікторія, кандидат педагогічних наук, доцент кафедри іноземних мов, 

Уманський державний педагогічний університет імені Павла Тичини. 

ORCID: 0000-0002-9612-2218 

E-mail: vika.pavlyuk83@gmail.com 

 
Після приєднання до Болонського процесу, зміни у підходах до викладання у закладах вищої 

освіти стосуються, насамперед, тих акцентів, що переходять від процесу до результатів 

навчання, зміни ролі вчителя, зосередження на інтенсивності програм, методах контролю та 

оцінки результатів знань студентів. Мета статті полягає у виявленні інноваційних підходів до 

підготовки майбутніх учителів у закладах вищої освіти. Результати дослідження полягають у 

тому, що автори статті на основі аналізу наукової літератури та нормативних документів 

різного рівня, розглядаючи модернізацію вищої педагогічної освіти як перманентний процес, 

виокремили й обґрунтували інноваційні підходи (нормативно-спрямовані, суб’єктивно-
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спрямовані) до професійної підготовки майбутніх учителів, які проявляються в нових змінах до 

організації процесу професійної підготовки в закладах вищої освіти і змістовному його 

наповненні. З’ясовано, що нормативно-спрямовані підходи здійснюються в процесі модернізації і 

стандартизації педагогічної освіти України і мають відповідне нормативно-правове 

забезпечення. Відповідно до мети статті було визначено такі інноваційні підходи до підготовки 

майбутніх учителів у закладах вищої освіти України, які знаходяться на стадії інституалізації 

(багаторівневість, багатопрофільність, неперервність професійної підготовки, її компетентнісно-

орієнтований характер); окремі – на стадії ініціації і реалізації (варіативність, 

практикоорієнтованість підготовки); локально або суб’єктно-спрямовані підходи містять 

сукупність чинників, обумовлених особливостями розвитку певного регіону країни, традиціями 

науково-педагогічної школи закладу вищої освіти або ініційовані та реалізовані в окремому 

закладі вищої освіти (індивідуалізація підготовки, нова фундаменталізація, аксіологізація, 

психологізація). 

Ключові слова: модернізація, інноваційні підходи, освіта, процес підготовки, майбутні вчителі, 

заклади вищої освіти. 

 

The beginning of the 21st century is notable for Ukraine’s accession to the Bologna 

Process, which radically changed the situation in the system of higher education and marked a 

new stage of its development. There have been made significant steps that have contributed to 

Ukraine’s joining to the European educational space and also laid the foundation for the entire 

modernization of educational system and future teachers’ training according to international 

standards. The introduction of the Bologna principles, which are the factor of our country’s 

European integration and means of facilitating citizens’ access to qualified education, requires 

fundamental reform of the whole paradigm of higher education, in particular, updating 

teaching methods, assessment and training quality assurance. After joining the Bologna 

process, changes in approaches to teaching relate primarily to accents shifting from process to 

learning outcomes, the changing role of a teacher, focus on learning and dynamics (intensity) 

of programs, methods of monitoring and assessment [2, p. 154]. 

There are tense debates of domestic and foreign scientists of V. Bezliudna., 

A. Verkhola, A. Vlasenko, V. Zahviazynskyi, V. Ziabkin, V. Kazakov, O. Kovalenko, 

V. Kolomiets, S. Sysoieva, M. Stepko and others about: “who is a teacher in the modern 

world?” and about innovative changes of a teacher’s professional activity in conditions of 

European integration. Therefore, in the article we want to focus on the innovative changes in 

future teachers’ training (FTT), considering their development on different stages. 

The article is aimed at defining innovative approaches to future teachers’ training in 

institutions of higher education of Ukraine. 

Considering the modernization of higher education as a permanent educational 

process, we characterize innovative approaches to future teachers’ training in higher 

education institutions (HEI), which were found out at the present stage of its development [1]. 

On the basis of summarizing factual material on the research topic, it was found out that the 

current stage of FTT in a pedagogical university is characterized by such innovative 

approaches as: 

– regulatory directed – made in the process of modernization and standardization of 

teacher’s education in Ukraine and have the appropriate regulatory support. Some changes are 

being made at the stage of institutionalization (multi-level, versatility, lifelong learning, its 

competence-oriented nature); some – at the stage of initiation and implementation (variability, 

practice-oriented training); 

– locally or subject-focused – include a combination of factors caused by 
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development peculiarities of a certain country’s region, traditions of scientific and 

university’s “pedagogical school” or initiated and implemented in a particular university 

(individualization of training, new fundamentalization, aksiologization). 

We have systematized and generalized innovative approaches to future teachers’ 

training in higher education institutions (Fig. 1). 

 

 
 

Fig. 1. Innovative approaches to future teachers’ training 

 

Regulatory-oriented approaches occur at new changes to the organization of the 

vocational training process in a pedagogical university and its meaningful content. At the 

stage of institutionalization, characterized by fixing new norms of activity in teacher’s 

training in HEI, such changes of future teachers’ training are defined: multi-level, versatility, 

continuity, competence-oriented nature of the training. In HEI these changes occur as follows: 

1. Professional training in pedagogical university has multi-level structure. In Ukraine, 

levels of university vocational training coincide with established levels of higher education – 

training periods within which a future specialist learns the basic educational program of 

higher education and at the end receives a state diploma. Levels differ in educational 

programs’ volumes in credits, consequently, the degree that graduates get after training. 

Ukraine’s accession to the Bologna process has necessitated significant changes in the 

content and organization of training of highly competent specialists in accordance with the 

new strategy of higher education in creating two-level educational model “Bachelor-master”. 

The most important landmarks of this developmental strategy are: the transition to a multi-

level system of future professionals’ training; modular training and “credit modular” form of 

control to allow scientific methodological support of students. Level education as a flexible 

variable system provides future teachers of foreign languages the opportunity to choose their 

own path of teacher’s education for the realization of which they are responsible. 

2. Step organization of future foreign languages teachers’ training also supports the 

idea of a teacher’s professional development continuity (lifelong learning), creating real 

conditions for an individual’s return to the systematic professional education after/or in the 

course of practical professional activity. 

Continuity training of students has some unity and integrity, which include “formal” 
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and “informal” aspects. Nowadays, with the help of point-rating system, it is available to take 

into account professional experience of students, the results of their prior learning, foreign 

languages department students’ learning outcomes on basis of additional education programs, 

the results of implementing their own creative projects of social and educational targeting, 

results in a particular workplace. Continuous training of future teachers is also provided by 

gradual accumulation of knowledge, consistency in the development of specific competencies 

with the help of psycho-pedagogical subjects content “synchronization” (with didactic units, 

clusters of learned competencies, etc.). 

3. Versatility of FTT in HEI is provided by basic and additional profiles. Each student 

is required to determine the basic profile of training and fulfil its requirements. In addition to 

the basic training, students can choose an additional training profile, but it is not compulsory. 

4. One of the approaches that characterize training of future teachers at the present 

stage of its development is competence approach [5]. 

Competence approach provides a modern high school with wide potential to improve 

the training quality of future specialists. European educational community, according to ideas 

of I. Pіankovska, actively considers and implements opportunities of competence approach to 

teachers’ training. This is evidenced by numerous scientific researches and regulatory 

framework of some European countries. Implementation of competence approach to the 

standardization of the educational field content is, according to the majority of foreign 

experts’ views, one of the main moments of efficient educational standards’ foundation. In the 

context of a humanistic paradigm competence conducts the role of motivational and unity 

student’s orientations as a future teacher [6]. 

In this regard, the standards of higher education are developed as standards of 

competency model with credit system usage that are able to develop characteristic ideas of 

system-activity approach to education and multi-level training in Ukrainian higher education; 

development of invariant and variant parts of modules to student’s choice, aimed at students’ 

mastering the content according to educational needs; in a student’s choice of individual 

educational route that best meets personal, educational and professional needs. 

Obviously, according to the competence approach, changes in the content of 

vocational education cause corresponding changes in preparation of foreign languages 

teachers training. 

Firstly, there is a change of linear to nonlinear forms of transition to modular 

curriculum in order to provide a choice of individual educational trajectories, designing 

individual educational routes. Secondly, understanding of future teachers’ training at the 

university appears not only as a development process of norms, patterns and rules of 

professional and educational activities, but as a process of future teachers’ subjective 

experience, which reflects the degree of their valuable acceptance of these norms, samples 

and rules of professional educational activities. Thirdly, there is a changing nature of 

interaction between a teacher and a student – from a formal role in structural and 

interpersonal, focused primarily on the organization of a student’s independent work. The role 

of teacher’s positions change, he ceases to perform the main source of information and 

becomes a coach, academic advisor, tutor, designer of teaching materials and so on. Fourthly, 

there are new requirements for selecting technology for future teachers’ training at the 

university. Professionally-oriented technologies (contextual, designed, training, simulative, 

and reflexive) contribute to the formation of students’ personality traits for future significant 
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professional and educational activities, as well as knowledge and skills that ensure quality 

performance of their duties. 

Competence-oriented understanding of professional training in a pedagogical 

university places new demands on its resources support – informational, methodological, 

personnel, etc. 

The quality of future specialists’ vocational training largely depends on the formation 

of its general cultural, socio-cultural and communicative competence. The versatile and 

professional development of individual teachers, including teachers of foreign languages, 

provides a high level of socio-cultural knowledge and skills to use them in the foreign 

language intercultural communication. 

Thus, competence formation and development of FTT in practice is the cumulative 

result of factors and conditions of the whole university educational process. Appropriate 

educational environment of a university and department, updated organizational forms of its 

construction teaches students to be independent and self-organized. 

Spreading ideas of competence approach to future teachers’ training in universities 

and their attachment to the regulatory level in competency-based standards requires further 

integration into the practice of future teachers’ training [7]. 

At the stage of initiation and implementation, which is characterized by the emergence 

and spread of new activities’ standards in teachers’ training in HEIs, such changes appear in 

FTT as variability and practice orientation. 

Since 2005/2006 academic year in all higher pedagogical establishments of Ukraine, 

European Credit Transfer System is being provided and therefore, training of future foreign 

language teachers in a pedagogical university in terms of subject-subject organization of 

teachers and students is made in accordance with European system of credits’ accumulation 

and transference. Domestic Provisional Regulations on the educational process organization 

according to the credit-module training system notes that “credit-modular system of 

educational process is a model of the educational process, which is based on modular 

technology training and classification of educational units (test credits)” [4]. 

According to conclusions of V. Odintsova, A. Roshhupkina and R. Kurbanov, the use 

of credit-module system helps intensify the learning process, specify and systematize learning 

material acquisition, promotes the most efficient and effective implementation of independent 

work, providing high quality level education of competitive specialists for the future of 

Ukraine’s economy. Meanwhile, a modular organization leads to the reorganization of the 

whole learning process, necessitates the development of new and modernization of existing 

training methods, techniques and forms of educational work organization with students. 

Special features of credit-modular training include logical structuring of the educational 

material content and feeding it into modules; create modular programs and sequencing of 

study modules; objective assessment system that enables operational control of the 

educational process and its adjustment; variability studies (each student develop his own line 

of study); maximum adaptation of the learning process to the individual characteristics of 

each student [3]. 

Designated innovations in university practice are as follows: 

1. Variability of students’ vocational training in a pedagogical university provides 

students with the choice of their way of acquiring educational programs and is realized by 

means of new approaches to training organization (modules); content design of disciplines 
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and practices (educational professional tasks and corresponding objectives of different types 

and complexity levels), assessing students’ achievement (cumulative, rating, complex, etc.), 

development of educational and methodical complex, which provides scientific, 

methodological and organizational practical support. 

2. Strengthening of practice oriented training of future teachers in a pedagogical 

university is not only increasing the number of practice hours and their diversity, but 

changing all educational process components in high school objectives, content, forms and 

methods of learning its results. 

The results of scientific research can be concluded that practice orientation of future 

teachers of foreign languages training in HEI is reflected in: 

– increasing of practical training period length; 

– the creation of new in-depth professional-oriented types of practices: educational, 

industrial practice in summer camps. Different practices provide immersion of 

future teachers in a professional environment that allows them to observe, study 

and generalize the best pedagogical practices; the opportunity to match their 

perceptions of professional and educational activities, the profession as a whole 

with real requirements of educational reality; 

– the development of practice-oriented training materials and tasks within 

disciplines; 

– increasing number of hours for students’ independent work; 

– usage of modern professional-oriented training technologies within disciplines 

(contextual learning, project learning, dynamic learning, etc.) that provide 

developing contexts of preparation, variety of practical tasks in the process of 

solving in which students work on real problems “taken from life” ‒ analyse them, 

participate in discussions with their teachers, seeking information for the selection 

and decision-making, critically comprehend the results of solving practical 

problems and take responsibility for the choice of this or that decision. 

Outlined above regulatory and targeted approaches to students’ vocational training in 

HEI is the result of modernization reforms held in the framework of Ukraine’s education, 

which were found on the basis of regulatory documents’ analysis. Local or subject-focused 

approaches of students’ training in HEI are set by specific factors particular to a region of a 

country; traditions of scientific-pedagogical institute of a definite higher educational 

establishment; individual of a supervisor or a tutor of the university. 

There are certain conditions for subject-directed approaches in the university or they 

are initiated and implemented by supervisors, deans or university tutors. These changes 

include individualization, new fundamentalization and aksiologization of training. 

Consequently, individualization of FTT in a pedagogical university is expressed in its 

targeting, creating conducive conditions to getting by each student a unique experience of 

solving personal and professional problems, and promotes interests and needs of each student. 

Individual approach which is implemented by a tutor, contributes to the disclosure of personal 

potential of each student; takes into account individual characteristics of classes’ organization, 

practices, individual and extracurricular activities; helps in selecting the engagement strategy 

with each student according to these individual characteristics. Individualized environments 

allows students to show their personal attitude to the discussed teaching reality phenomena, to 

express themselves in a freely creative way, find personal meaning in the test questions, use 
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different means of expressing  their feelings, thoughts and needs in the process of solving 

educational, professional  or communication tasks, etc.  

New fundamentalization of FTT is associated with current needs of students’ general 

cultural development and their entry into the universal knowledge that have interdisciplinary 

character and is the basis for the formation of latitude and alternative views, different ways of 

thinking and activity, expansion of erudition and outlook which further help them in solving 

complex professional and educational tasks. 

In the term of “fundamentalization” such scientists as S. Semerikov and O. Teplytskyi 

[9], understand the significant increase in the quality of education and educational level of 

people by a corresponding change in the content of the taught disciplines and methodology of 

the learning process. 

Change in understanding of students’ vocational training fundamentalization in a 

pedagogical university is a shift from substantive and methodological training (professional 

training depth) in the direction of psychological and educational training (humanitarian 

versatile training). 

New fundamentalization of future teachers’ vocational training at the university 

changes focus on the development of their capacity for activity, work in all its forms, 

including its professional creative part. This does not mean that the role of knowledge in any 

way is diminished, appealing as means of personal future teachers’ development, the 

formation of their subjective experience, hence the rejection of training content understanding 

the content as a set of comprehensive (encyclopaedic) information for applied skills’ 

development benefit, the formation of which occurs on bases of current scientific knowledge. 

Aksiologization of students’ training in a pedagogical university is caused by increased 

attention to moral values of modern teachers’ education, which sets the appropriate direction 

to vocational training changes. Aksiologization of vocational training is due to the necessity 

of valuable formation of teachers’ competence basics, because it is available in a student's 

system of values, it determines his professional conduct, relations in the organization and 

choice of accepted decisions. 

According to the aim of the article, such innovative approaches to future teachers’ 

training in higher education institutions of Ukraine were defined: regulatory-directed 

approaches at the stage of institualization (multi-level, versatility, continuity) and at the stage 

of initiation and imlpementation (variability, practice-oriented); subject-focused approaches 

(individualization, fundamentalization, aksiologization). So, it is true to argue that the 

innovative approaches mentioned above should be evaluated as the most powerful and 

positive in their results: structural and semantic upgrade of future teachers’ training in higher 

education institutions (three-level model of training, additional profiles training, competence-

oriented content training) and provide its further resource update (personnel, informational, 

technological, etc.). 
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