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Cmamms npuceauena anaunisy Cy4yacHoi memooono2ii npeOMemHo-MO8HO20 THMeZPOBaAHO20 HABYAHHS
(CLIL) — nasuanvro2o nioxody, koau cmyOenmu 6USHQions RPeOMem I iHO3EMHY MO8Y OOHOUACHO.
3eiono 3 memoodonocicio CLIL, ino3emMHa M08a € MOBOIO HABYAHHA ) 3MICMI HABUAHHA, WO pOOUMDb ii
3ac000M GUGHEHMHSL 3MICHLY npeOMemd, a 3MICI 00360JI5€ GUEHAMU THO3EMHY MOBY Hepe3 AGMeHMUYHUL
KOMYHIKamuenuii konmexcm. Memoio nayxkogoi npayi Oyio 00CHiOumu MONCIUBOCMI 3ACMOCY8ANHSI
NPeOMEmMHO-MOBHO20 THMEZPOBAHO20 HAGUAHHS SIK OCHOBHO20 3AC00Y PO3GUMKY KOMYHIKAMUSHUX YMIHb
MauOymHix cneyianicmis y suwjux HasyaibHux 3axiaoax. Poszensioaemvces icmopis 6uHuKHeHHs ybo2o
nioxo0y 00 HABYAHHA MA NPUHYUNU YCHIWHO20 3ANPOBAOICEHHS Y HABYANLHOMY HPOYeCci SUUUX
HABUANbHUX 3aK1a0i8. Buokpemieno munu HaguaibHoi JisnbHOCH, 0e 3ACTOCO8YEMbCs GUYE32aA0AHUT
nioxio. Cxapakmepu3o8ano npeoMemnull ma OpeaHizayitinuil nioxio 00 8UKOPUCAHHA Yi€l MexXHIKU.
Ob6rpyHmosano axmyanvHicms, OOYiIbHICMb mMda eQeKmuHicms 3aCOoCY8aAHHA NPEOMEMHO MOBHO20
iHMe2po8ano20 HA8UAHHA aHeNiticbkoi Mosu. 3aznaueno, wo pospodnenuii [Joc. Koyai npunyun 4 «Cy, 6
OCHO8I 5K020 3HAXOO0AMbCA YOMUPU KOMHOHEHMU — 3MICM, CHIIKY8AHHA, NI3HAHHA [ Kyasmypad,
€ NpogiOHUM 'y meopii NpeoMemHO-MOBHO20 IHMe2PO8AHO20 HAGYAHHA. Busnaueno nepesacu
3aACmocysants npeoMemno-Mo8HO20 THMEe2POBAHO20 HABUAHHA, cepeld AKUX 6apmo 3A3HAYUMU: NOGHE
3aHYpeHHs 6 MO8He cepedosuue, 30a2aueHHs CIOBHUKOB020 3anacy 34 pPAaxyHOK npeoMemHoi
TMEPMIHONO02T, PO36UMOK 6MIiHb MA HABUYOK 6 2any3i GUKOPUCMAHHA AKAOEMIuHOI [HO3eMHOI MO8,
enubwe po3yminHa HAYKOBUX NOHAMb. Boowouac, aémopu euoxpemnioromv U neewi HeOONIKU yici
Memooonoeii, 30kpema: i0CYmHICMb )y UUMeNi8 iH03eMHOI MOBU OOCMAMHIX 3HAHL 3 MO20 YU THUO20
npeomema, GUUMENi-NpeoMemHuKy abo 306CiM He 3HAIOMb [HOZEMHY MOBY, ab0 60100il0Mb HeEl HA
HeO0CMAmHbOMY PIBHI; HEOOCMAMHSA KIIbKICMb NPAKMUYHUX 3aHAMb 3 npeomemy «IHo3eMHa M08ay.
Knwuosi cnosa: memoouxa CLIL; npeomemno-moeHe IiHmMe2pO8aHe HABYAHHA, KOMYHIKAMUBHA
KOMREeMeHMHICMb, MemoOuKa HABUAHHA [HO3EMHOI MOBU; MEXHON02IA HABYAHHA, MAUOYmMHI
cneyianicmu, MOMUBAYIsl; 3MICI HAGYAHHS, SULULI HABUATLHUL 3AK1AO.

Changes in the political, social, cultural, and economic life of the country require high
efficiency of future specialists’ education in general and preparation for professional activities
in particular. The modern method of content language-integrated learning should speed up
and improve this process. The state policy in the field of higher education, which is
determined by the Verkhovna Rada of Ukraine, is based on principles, among which special
attention of scientists is attracted by opinions on promoting the society’s sustainable
development through the preparation of competitive human capital, international integration
of the higher education system of Ukraine into the European space. It is also of great
significance to preserve and develop the achievements and progressive traditions of the
national higher school and ensure the development of scientific, technical and innovative
activities of higher educational institutions and their integration with the graduate’s future
professional activity. Knowledge and fluency in a foreign language by future specialists have
become an integral part of professional training in the conditions of international
globalization. Under these conditions, the future specialists’ foreign language competence is
also gaining special importance recently.

Scientists such as S. Bobyl, and Yu. Rudnyk, Yu. Sobol paid attention to the problem
of content language-integrated learning in their works. Foreign researchers M. Allen,
A. Bonnet, L. Collins, D. Greddol, D. Marsh, I. Ting were interested in this problem. The
theoretical foundations of CLIL are based on L. Vygotsky’s theory of the relationship
between thinking and languages [12], theories by J. Cummins [6, p. 103], Bloom’s taxonomy
of abilities and skills and Van Leer’s, S. Krashen’s, J. Bruner’s early theories of cognitivism
[2, p. 67-98].

The main aim of this work is to consider the application of modern methods of content
language-integrated learning as the main means of future specialists’ communication skills
development in higher education institutions.
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During the last decade, integrated learning of a foreign language and professional
disciplines at the same time, in other words, content language-integrated learning has been
actively spread in European countries. In Ukrainian higher education institutions, this method
is being implemented and strives to take its place in the curricula of the best educational
institutions. Language-integrated learning is one of the effective means of establishing
interdisciplinary connections and successfully prepares the future specialist for professional
communication in a foreign language. There are three most common integrated language
approaches: ESP (English for Specific Purposes; CLIL (Content and Language-integrated
Learning; EMI (English as a Method of Instruction). All three terminological concepts are
used in the teaching of a professionally oriented foreign language, in which linguistic and
special content aspects can be combined in different ways.

CLIL (Content and Language-integrated Learning) is recommended by the European
Commission for use in higher education institutions because, firstly, it enables learners to
study a certain subject and a foreign language at the same time; secondly, learning a foreign
language does not require additional hours in the curriculum, which contributes to the
intensification of professional training [1; 7]. The term CLIL was first introduced by David
Marsh in 1994 to refer to learning situations where subjects are taught in a foreign language
[9; 10]. This methodology is similar to but distinct from language immersion and content-
based instruction. The idea of its proponents was to create an “umbrella term” which
encompasses different forms of using a language as the medium of instruction. The
methodology has been applied in a business context in many countries and is widely accepted
as an effective approach. In Italy, for example, it is being used as an accelerated method to
teach management concepts in English to business people. Among CLIL’s proponents and
practitioners, there is Dr Maurizio Morselli, a Human Resources professional and Executive
Coach, who believes that “this hybrid immersion approach produces a lot more immediate
results and it appeals to self-motivated adult audiences who possess a basic knowledge and
understanding of the target language” [3].

Therefore, CLIL is an approach where students learn a subject and a foreign language
at the same time. A science course, for example, can be taught to students in English and they
will not only learn about science, but they will also gain relevant vocabulary and language
skills. It’s important to note that CLIL is not a means of simplifying content or reteaching
something students already know in a new language. CLIL courses should truly integrate the
language and content to be successful — and success is determined when both the subject
matter and language is learned [14].

According to the CLIL methodology, the foreign language is the language of
instruction in the learning content, which makes it a means of learning the subject content,
while the content allows learning the foreign language through authentic communicative
contexts [13, p. 217]. CLIL methodology is flexible and adjustable to the learners’ needs,
level of language competence and level of academic achievement. According to researcher
Coyle, the content of foreign language learning refers to the knowledge of specific subjects
such as science and art. In a CLIL context, the choice of content varies depending on the
specific purpose. The availability of qualified teachers, the level of learners, their language
competence and the learning environment must be taken into account. Content in a CLIL
approach can be chosen from the traditional school curriculum, such as physics, chemistry,
mathematics, geography or even music. It can be a national curriculum or a project. CLIL,
therefore, offers opportunities both within and outside the regular curriculum to enrich
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knowledge and skills. The cognitive engagement of students also needs to be taken into
account [4].

The ultimate goal of CLIL is to build students’ cognitive/academic language
competence by integrating their previous experience and personal interests in the relevant
subject area. As a result of the study of works on this topic, it was concluded that this
competence is aimed at the synthesis of mental skills of a higher order and the means of their
verbalization in another language. The concept of “cognitive/academic language competence”
was introduced as an integrative characteristic of a person, which includes the ability and
readiness to carry out educational and cognitive activities using a foreign language. It is worth
noting that cognitive/academic language competence includes three components:

— cognitive component, which is determined by the level of development of higher-
order mental skills (analysis, synthesis, evaluation) from the studied discipline, which is
characterized by the ability to clearly express thoughts, argue and analyze the obtained results,
to build evidence, to express judgments, to separate parts of the whole and identify
relationships between them, to generalize, to be able to distinguish basic and secondary
information, to evaluate and interpret phenomena;

— academic component, which consists of knowledge of the terminological
minimum, language clichés typical for the studied discipline, the ability to give definitions,
the ability to comment on the solution of mathematical problems in two languages and
correctly understand symbols, to work with graphic material, ability to develop educational
strategies that include actions and operations that are used by students to optimize the process
of obtaining and storing lexical information, assimilation of words, their recall for solving
speech tasks in the process of using and perceiving foreign vocabulary);

— linguistic component which consists of knowledge of the system being studied
and the skills of operating lexical-grammatical and phonetic means of communication formed
on its basis [10].

It is necessary to pay attention to four factors of the CLIL methodology, which have
some similarities with other approaches to learning a foreign language. The first feature is the
naturalistic and implicit style of the CLIL teaching methodology. According to the scientist
Jarvinen’s point of view, the naturalistic and implicit learning style of CLIL should be
understood as an increase in communication opportunities due to a greater focus on the input
data that the student receives from the external environment. A large amount of information
provides better learning results. The second feature of CLIL is the cooperative learning style.
In cooperative learning, students are usually divided into small groups to complete tasks
through teamwork. The cooperative learning style is effective because it provides an
opportunity to get rid of anxiety in the learning process, to stimulate students’ motivation and
promote interaction between them. Students’ autonomy, created within the cooperative
learning method and interaction with a team member, helps to improve their communication
skills during language learning. The third feature of CLIL is authenticity, which allows
students to develop the ability to solve communication problems in real life. During
authentically oriented learning, materials are selected taking into account the real language
environment. The fourth feature of CLIL is flexibility. The CLIL methodology can be applied
for implementation in different curricula with different content of subject studies [8].

CLIL has several advantages compared to traditional education, which can help to
develop foreign language professional communication skills. Firstly, students are fully
immersed in the language environment, as they pass through a rather large volume of
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language material. Secondly, the vocabulary is enriched due to subject terminology, skills and
abilities in the field of using an academic foreign language are developed. Thirdly, CLIL
contributes to a deeper understanding of scientific concepts, it is easier for students to learn
them since the understanding of the term and its relationship with the corresponding scientific
concept occur simultaneously. In the process of using CLIL, there is an interaction of
cognitive processes used in the study of a foreign language and a discipline of the non-
language cycle, for example, mathematics, which has a positive synergistic effect and is
expressed in the development of the student’s mental skills, increased motivation to study the
discipline and a foreign language.

CLIL modelling is subordinate to the following didactic principles. The principle of
the 4 “Cs”, developed by J. Cowley, is the leading one in the theory of content language-
integrated learning [5, p.45-49]. This principle lies in the fact that CLIL is based on
4 components: Content (progression in knowledge, skills and understanding related to specific
elements of a defined curriculum), Communication (using language to learn whilst learning to
use language), Cognition (developing thinking skills which link concept formation (abstract
and concrete), understanding and language), and Culture (exposure to alternative perspectives
and shared understandings, which deepen awareness of otherness and self). Based on the
integrated subject-language approach and the principles of the 4 “Cs”, a model of content
language-integrated learning using the Ukrainian and English languages in higher education
was designed. The model includes target, substantive, procedural and result components. The
purpose of the model is the formation of the student’s cognitive/academic language
competence. The procedural component includes strategies, methods, forms and means of
learning. Among the strategies of content language-integrated learning, it is worth
highlighting the “scaffolding” technology, which contributes to reducing the cognitive and
linguistic load when studying a subject in a foreign language. Also, in order to effectively
implement CLIL, scientists have developed priority directions for the implementation of
approaches and models of interdisciplinary integration. They are as follows:

1. Creation of interdisciplinary pedagogical tandems and clusters;

2. Pedagogical system of language learning support in subjects for professional

purposes;

3. Pedagogical system of supporting subject learning in foreign language classes;

4. Formation of interdisciplinary topics and projects;

5. Development of specialized courses in a foreign language-integrated into the

content of specialized education [4, p. 45].

There are also certain pedagogical principles that, according to experts in this field,
Jeremy Harmer and Matthias Bel, must be followed for the successful implementation of the
CLIL methodology, such as intensive social interaction in the classroom between the teacher
and the student, as well as between the students themselves; active work in pairs and groups;
use of rich authentic educational material; multicultural environment; development of creative
thinking; active support and help of the teacher in the learning process.

One should also mention that the use of CLIL technology allows to make language
learning more targeted, as the language is used to solve specific communicative tasks. In
addition, students have the opportunity to know and understand the culture of the studied
language better, which leads to the formation of sociocultural competence of students. The
student passes through a rather large volume of language material, which is a full-fledged
immersion in the natural language environment. It should also be noted that working on
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various topics allows one to learn specific terms, and defined language structures, which
contributes to replenishing the student’s vocabulary with subject terminology and prepares
him for further study and application of the acquired knowledge and skills.

When planning educational classes, the teacher must take into account such factors as
socio-linguistic environment; to what extent students are familiar with studying subjects in a
foreign language and whether they have had such experience. An essential feature of the use
of CLIL is the integration between a foreign language as a subject and engineering disciplines
[11]. Besides, in a CLIL lesson, all four language skills should be combined. The skills are
seen thus:

o Listening is a normal input activity, vital for language learning;

« Reading, using meaningful material, is the major source of input;

e Speaking focuses on fluency. Accuracy is seen as subordinate;

o Writing is a series of lexical activities through which grammar is recycled [3].

However, with a huge number of positive sides, some problems may arise when
implementing this method in the educational process of higher educational institutions. One
of these problems is the lack of sufficient knowledge of foreign language teachers in this or
that subject because due to their linguistic or pedagogical education, they do not possess a
special professional vocabulary. Another problem is that the subject teacher either does not
know the language at all or knows it at an insufficient level. It should also be mentioned that
there is a small number of academic hours allocated for practical classes in the subject
“Foreign language”. Moreover, While CLIL may be the best-fit methodology for language
teaching and learning in a multilingual Europe, the literature suggests that there remains a
dearth of CLIL-type materials, and a lack of teacher training programmes to prepare both
language and subject teachers for CLIL teaching. The theory may be solid, but questions
remain about how theory translates into classroom practice. Nevertheless, despite some
difficulties in the implementation of CLIL technology, it allows to solve a significantly
expanded range of educational tasks as studying a foreign language and a non-language
subject at the same time is an additional means to achieve educational goals and has positive
aspects for both the study of a foreign language and a non-language subject.

Taking into account all the above-mentioned, we can conclude that the use of CLIL
technology in the process of learning a foreign language can improve and accelerate the
process of future specialists’ foreign language professional communication skills formation.
In modern conditions, studying the English language and the need to train highly qualified
specialists using the CLIL methodology are highly important. It is worth emphasizing that this
methodology, based on an integrated interdisciplinary approach, promotes the acquisition of
intercultural knowledge, as well as the development of students’ creative thinking, and the
formation of both professional and general language competencies. Further investigations, in
our opinion, may be aimed at the difficulties and shortcomings that may arise when
implementing the above-mentioned methodology.
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