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The national education system of Canada is a complex integrated structure, the formation and
functioning of which is characterized by decentralization, compliance with the requirements of a
multicultural society, harmonization of the coexistence of various cultures and satisfaction of the needs
of various nations. The retrospective analysis of the development of primary education in Canada was
carried out that helped the author to evaluate all the achievements in the field of pedagogical education
and the system of professional training of teachers, which Canada made during the long period of its
formation. It has been found out that positive changes in the Canadian system of teacher training took
place at the beginning of the 20th century, when the stage of development of Canadian pedagogical
education and the teaching profession began. It was identified that nowadays Canada has a public
education system that is provided, funded and administered by federal, provincial and local
governments. Based on a retrospective analysis, it can be concluded that the development of primary
education in Canada was based on long-standing multinational and historical traditions and depended
both on the state policy in the field of education and on the specifics of the educational process in an
individual province and institution of higher education.
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Y cmammi nposedeno pempocnexmuenuii ananiz cmanoeienus nouamkoeoi oceimu ¢ Kanaodi, wo
00noMO2N0 asmopy cmammi OYiHumu 6ci OOCACHEHHs 6 2aiy3i neoaco2iuHol oceimu ma cucmemi
npogeciiinoi  niocomoeku euumenie, ki 3poouna Kanada ynpoooeic mpueanoco nepiody it
cmanogients. 3’Ac06an0, WO KAPOUHANbHI 3MIHU Y KAHAOCHLKIU cucmemi Ni020MOBKU Yyumenis
8i00yaucs 6 na nouamky XX cm., Kou po3no4ascs eman po3eUmKy KaHadcobkoi nedazoziunoi oceimu i
npoghecii’ guumens, no8’A3anHUll 3i CMPIMKUM 3POCMAHHAM NONUMY HA WKIILHY O0C8IMY, d MAKOIC
IPYHMOGHY hedazo2iuny nio2omosky euumenie. Buseneno, wo y 80-x pp. XX cm. akmuéno 6uguaecs
00C6i0 pO3BUMKY BUWOT NedazociyHoi 0ceimu 3apyOidicHUX Kpain 3 Memolo 6npoeadlceHHs U020
NO3UMUGHUX CMOPIH Y KAHAOCLKIL cucmeMmi Guwyoi ocimu, wo HO3UMUBHO NOZHAYUNOCA HA AKOCMI
neoazo2iunoi nid2comosKu KanadCbKux yuumenis.

Byno ecmanoeneno, wo cvocooui ¢ Kanaoi icnye depocasna cucmema oceimu, sika 3a0e3neuycmocs,
Ginancyemoca ma aominicmpyemuscs pedepanoHumu, RPOSIHYIUHUMYU MA MICYEGUMU OP2AHAMU G11AOU.
Ananiz npakmuku no4amxogoi wixoau 6 Kanaoi noxasas, wo HaguaibHa npoepama no4amrKosoi wKou
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V PI3HUX NPOGIHYIAX GIOpi3HAEMbCA 00HA 6i0 iHWOI. OOHAK, 3a2aNbHONPUUHAMUM 05 8CIX NPOGIHYIl €
me, WO 8 NOYAMKOGIU WKOM YYHI MarOmMb 00HO20 uumens (KIACHO20 KepiBHUKA), AKUU BUKIAOAE
NPOMALOM N AMU-80CbMU POKI8 OCHOBHI npeomemu. Tunosuii poskiad 6KIOYAE 3AHAMMSA 3 YUMAHHS,
nucbMa, Mamemamuxy, icmopii, eeoepaii, Mucmeymea, My3uKu, HayKu ma Qizkyaiomypu. Y oesxux
wKonax Gpanyysvka maxoxc € 0008’s13K06uM  npeomemom. Imwi inozemui Mmoeu 3aseuyail He
suguaromvcs 6 nouamkosii wkoni Ha ocnosi pempocnekmugno2o ananizy 3 ’saco8amo, o CMaHoseienHs
nouamkoeoi ocsimu 6 Kanaoi ymeepooicysaniocs Ha O0asHix OA2amoHAYIOHANbHUX MA ICIMOPUYHUX
Mpaouyisx i 3a1emxicano, K 6i0 0epAHcAsHOl NOIIMUKY 6 2aLy3i 0Ceimu, max i 6i0 cneyu@ixu 0ceimHb02o
npoyecy 6 okpemo 63amil npogiHyii ma 3axnadi U0l 0ceimu.

Knrouosi cnosa: nouamxosa oceima; nouamkosa WKoid, nedazo2iuna oceima, ni020moseka e4umens,
Kanaoa, cmanoeénenns; kanaocvkuil 00csio.

The national education system of Canada is a complex integrated structure, the
formation and functioning of which is characterized by decentralization, compliance with the
requirements of a multicultural society, harmonization of the coexistence of various cultures
and satisfaction of the needs of various nations.

As a federal state, Canada unites 10 provinces and 3 territories. Legislatively, the
Canadian education system is provided by the Constitution Act (1867). In Art. 93 of this act,
each province was given the right to make its own laws on education. That is, all issues of
educational and cultural policy (financing, determination of types of educational institutions,
approval of curricula and programs, choice of language of instruction) are the prerogative of
the leadership of these administrative units. The federal government of Canada ensures the
coordination of coherent solutions to educational issues by all provinces and territories, as
well as provides financial support to higher education institutions and the teaching of the
country’s two official languages — English and French, spending about 20% of state funds on
education annually.

In general, the influence of the English model of education is observed in the system
of higher (as well as secondary) education in the eastern part of Canada. The American
educational model is most vividly reflected in the western part of Canada [2, p. 96].

At the same time, we note that education in the Canadian province of Quebec until the
1960s was practically borrowed from the French Catholic educational model.

Thus, the realization of the educational influences of different countries: the USA,
France and England (Great Britain) in one country, give a unique higher education system,
which is the pride of Canada.

To do this, let’s take a short excursion into the history of the development of Canadian
teacher education since its inception. This, in our opinion, will help to assess all the
achievements in the field of teacher education and the system of professional training of
teachers that Canada has made over the years.

Ukrainian scientists M. Krasovytskyi, N. Mukan, O.Khomych and others paid
attention to the historical aspect of the development of pedagogical education in Canada.
Among the Canadian researchers who addressed to such topic, we can single out J. Kelly,
V. Levin, M. Fullan and others. In particular, O. Khomych found out the factors that
influenced on the development of primary school teacher training in Canada: economic,
social, political (adaptive educational policy), cultural (ethnocultural factors), educational,
civilizational. So, based on scientific researchers, we can trace the development of Canada’s
primary education which is built on a theoretical and practical basis.

The purpose of the article is to analyze the development of primary education in
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Canada from 19th century up to these days.

Significant changes in the activities of teachers and school education in Canada
occurred at the beginning of the 19th century, when, in the context of the fight against
illiteracy (inflow of emigrants), there was an urgent need to create public schools, as well as
train teachers to teach children in them. The first schools for training teachers in Canada were
established in 1820 (Mr. West’s school), in 1847 (pedagogical school in Fredericton), etc.
However, until 1847, neither special education nor a certificate was required from school
teachers. The main educational institutions for training teachers for the school level of
education were pedagogical schools [3, p. 42-43]. In particular, pedagogical colleges trained
public and primary school teachers. High school graduates, after studying at a pedagogical
school for one year, became primary school teachers.

Anyone who received primary education could become a primary school teacher. This
approach led to the involvement of people in the profession who cared only about earning, not
about the development of education. The teaching staff was diverse: from priests to travelers
who traveled from city to city in search of an opportunity to earn a living [4, p. 23].

Every year, pedagogic schools graduated thousands of young teachers who had
imperfect professional training, they often lacked the authority to make independent decisions
in the process of teaching. Most primary school teachers trained in pedagogic schools had
minimal skills and had to teach in order to earn a living. Working with students, they often
combined their school teaching with learning from master teachers who had extensive work
experience (master teachers).

From the middle of the 19th century working in a secondary school was necessary to
have a certain level of special knowledge in the subject of teaching. Therefore, the teachers of
the first secondary schools received their education mainly in European colleges. Moreover,
specialized pedagogical training was not mandatory, because teaching, as a rule, acted as a
transitional stage to another, important occupation of an adult educated person.

Radical changes in the Canadian teacher training system took place in the sixties of
the 20th century, when, on the initiative of the Alberta Teachers’ Association, the government
transferred their professional training under the control of the provincial university [1, p. 164].

Pedagogical schools became pedagogical faculties (colleges) of universities, which
naturally had a qualitative effect on the professional pedagogical training of students. If
professional education in pedagogical colleges focused mainly on thorough study of the
school curriculum and study methods, then from now on, university courses in various
disciplines were systematically introduced into the curricula of pedagogical faculties, in
particular: philosophy of education, educational psychology, and teaching methods. But to a
greater extent, the educational programs were academic, not professional in nature.

It is worth noting that at the beginning of the 20th century the stage of development of
Canadian pedagogical education and the teaching profession began, associated with a rapid
increase in demand for school education, as well as thorough pedagogical training of teachers.
Moreover, in Canada much earlier than on the European continent, pedagogical training
programs began to catch up to the level of other higher education programs, which led to their
joining four-year university programs for obtaining a bachelor’s degree, as well as expanding
the theoretical base by introducing courses in the psychology of learning, history and
philosophy of education.

Western scientists call this time as a period of progressive reforms, when a new concept
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of “school education management” was introduced, and teachers began to study the
psychology of learning and the principles of group management, etc.

In the 30s of the XX century the idea developed by teachers of Columbia Pedagogical
College of turning teachers into “educational statesmen” who are able to manage the school
and students, to implement democratic changes in society began to be actively implemented
in Canadian pedagogical colleges.

In the course of further reform of the teacher education system in Canada teachers’
colleges and other four-year institutions emphasized the training of educational leaders. On
the one hand, professional administrators were prepared to take a more active position in
school management and the decision-making process, on the other hand, the boundaries of
teacher training were expanded so that they could achieve greater professional autonomy.

In 1939, the period of dominance of pedagogical schools ended, and pedagogical
education passed mainly to the competence of four-year state universities. In order to teach,
all teachers had to obtain a bachelor’s degree, and teaching and teacher education were
transferred to the state. Thus, teaching activity has passed another step on the path of
professionalization of activity. However, teachers’ autonomy has been threatened as control
by school administrations and school districts has increased. The main focus is on the early
60s of the 20th century appealed not to teachers, but to reforming the school education
system.

In many Canadian provinces (Alberta, British Columbia, Manitoba, Saskatchewan, etc.)
and in the Northwest Territories, instead of traditional educational programs, so-called
specialized programs for the training of teachers from the indigenous population were created
and tested. They were divided into separate groups:

a) orientation and support programs, which were designed to prepare applicants for
admission to the university and provided various forms of assistance (consultations,
individual self-education plans, etc.);

b) programs adapted to the educational needs of the regions, which included the study of
the subjects of the so-called Indian and Eskimo cycles aimed at familiarizing with the spiritual
values of the indigenous population;

c) controlled programs, according to which schools under the control of the local
population were chosen as the base and place of practical classes with students. Such
programs were created to train native language teachers and subject teachers, as well as
programs for training assistant teachers, to improve the professionalization of future teachers.

The teacher training system of that time was characterized by individualized training,
according to which students had the opportunity not only to improve their professional
training, but also to make up for the knowledge they had not received in secondary school.

In the 1970s, the “accountability movement” began, during which the process of
evaluating teacher performance was joined to the process of testing and evaluating students.
Attention is being paid to the managerial component of pedagogical activity, which limits the
autonomy of teachers.

In the 80s of the XX century the period of reforms “for quality” began, which are
relevant to this day. The significant moments of this period were the changes in the training of
teachers and renewal of the process of professionalization of pedagogical activity, raising the
status and expanding the functions of the teacher and his autonomy.

The solution of the following problems is gaining significant importance:
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1) increasing the requirements for the certification of young teachers;

2) introduction of a flexible system of payment for teaching work, according to which
the professional growth of teachers will be connected with a systematic increase in wages.

At the provincial level, recommendations were developed with the aim of increasing the
professionalism of teachers and raising the status of the teaching profession, in particular:

— to achieve compliance of the training level of future teachers with high
educational standards;

— toincrease the salary of teachers taking into account the level of their skills and to
develop a flexible system of teacher certification, which provides for the rewards
of the most trained, the encouragement of the “average” and the dismissal of
teachers with unsatisfactory professional training;

— to establish the levels of professional growth and the corresponding categories of
teachers depending on their education, personal characteristics, pedagogical
experience and the functions they perform;

— to solve the problem of the shortage of mathematics and physics teachers,
providing for admission to these positions after appropriate pedagogical training
of graduates of higher educational institutions with scientific degrees in these
subjects, engineers and scientists who wish to switch to teaching work;

— provide subsidies and loans to attract capable, well-prepared students to the
teaching profession;

— to more widely involve experienced teachers in the development of educational
programs and in participation in the mentoring process [6].

In the 80s of the XX century representatives of the scientific and pedagogical
environment of Canada began to actively study the experience of the development of higher
pedagogical education in foreign countries with the aim of introducing its positive aspects
into their own system of higher education and thus improving the quality of pedagogical
training and professional development of Canadian teachers. Thus, Canadian scientists
actively studied the experience of the group of American researchers “Teachers of the Future”
(Holmes group) (a consortium of more than 100 deans of pedagogical colleges and leading
research universities in the USA), which developed and proposed models of professional
growth “career ladder”. Application of this model in the Canadian educational system at the
end of the 20th century made it possible to improve the quality level of teaching, increase the
level of teacher autonomy and his status by introducing three levels of professional growth
with corresponding categories of teachers: instructor, professional teacher and career
professional of the highest category with administrative functions. In the model of
professional growth developed by the Holmes group, the instructor is a teacher who has
received abbreviated pedagogical training and a certificate that gives him the right to teach for
five years only some topics in a particular subject under the guidance of a professional
teacher [6].

A professional teacher is a competent, autonomous practitioner who has received full
pedagogical training, has significant teaching experience and the right to participate in school
management. A professional teacher of the highest category has the highest status and
authority to make decisions in the school and combines teaching and administrative activities,
developing curricula; mentoring of young teachers; certification and performs other
organizational functions [6].
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Canadian supporters of the “career ladder” model emphasized that ensuring the true
professional status of teaching staff is a positive phenomenon on the way to the
professionalization of pedagogical activity, since, in their opinion, professional teachers of the
highest category will be able to use their knowledge and experience for the benefit of the
school, helping less experienced teachers.

The last decades for Canada, as well as for most countries of the world, have become a
period of reforms in the field of education, the main goal of which is to establish a
harmonious correspondence between education and social needs. Therefore, Canadian society
today is actively discussing the strategy of modernization of higher education in the 21st
century, and in particular pedagogical.

Nowadays Canada has a public education system that is provided, funded and
administered by federal, provincial and local governments. The Minister for Education of
each province is responsible for establishing education policies, such as the provision of funds
for provinces and federal funds, teacher certification, provision of textbooks and library
services, the provision of education statistics, and the establishment and application of
compulsory training. Canada’s education system is characterized by a decentralized structure.

According to the territorial-administrative division and the educational legislation of
Canada, the organization of the educational process in educational institutions of different
forms of ownership is somewhat different. Public schools are subordinate to the governments
of the provinces where they operate. Funding for these institutions comes from local
provincial budgets. The provincial departments of education determine educational policy in
accordance with the provincial laws in force. Each province’s Minister of Education is
responsible for setting education policy, such as allocating funds to provinces and federal
funds, certifying teachers, providing textbooks and library services, providing educational
statistics, and establishing and enforcing compulsory education [4].

The analysis of primary school practice in Canada shows that the primary school
curriculum can vary from province to province. The common thing is that in primary school,
students have one teacher (class teacher) who teaches them during five-eight years of basic
subjects. A typical schedule includes classes in Reading, writing, Math’s, History,
Geography, Art, Music, Science, and Physical Education. In some schools, French is also a
compulsory subject, while in others it is offered to primary school students in the form of an
early French immersion program, but not required. Other foreign languages are not usually
taught in primary school [4].

Based on the retrospective analysis, it can be concluded that the development of
primary education in Canada was based on long-standing multinational and historical
traditions and depended both on the state policy in the field of education and on the specifics
of the educational process in an individual province and institution of higher education.

The conducted research does not pretend to comprehensively disclose all aspects of
the scientific problem. In particular, the issue of formation of higher education in Canada
needs further study.
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