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TRANSLANGUAGING IN MULTILINGUAL CLASSROOMS: A
CASE STUDY ANALYSIS

This research paper investigates the utilization of translanguaging practices in multilingual classrooms
and its impact on language learning and academic achievement. Drawing upon a case study analysis
conducted in diverse educational settings, the study aims to explore the benefits and challenges associated
with the implementation of translanguaging pedagogies. The research design involved classroom
observations, interviews with teachers and students, as well as document analysis of instructional
materials. The findings of the study underscore the positive effects of translanguaging on various aspects
of language development and academic engagement. The use of translanguaging strategies in multilingual
classrooms facilitated language learning by promoting meaningful communication, scaffolding
comprehension, and fostering a supportive language environment. Students demonstrated increased
motivation and participation, as translanguaging allowed them to access and express complex ideas in
their native languages, bridging the gap between their home languages and the language of instruction.
Moreover, translanguaging practices proved to be instrumental in enhancing content understanding across
subject areas. By leveraging students’ linguistic repertoires, teachers were able to facilitate
comprehension of complex concepts and provide contextualized explanations, resulting in improved
academic performance. Translanguaging also supported the development of critical thinking skills, as
students were encouraged to compare and contrast ideas across languages, fostering a deeper
understanding of concepts and fostering cognitive flexibility. However, the implementation of
translanguaging pedagogies in multilingual classrooms was not without challenges. Language policy
constraints and standardized testing requirements posed barriers to the widespread adoption of
translanguaging practices. Teachers faced challenges related to their own linguistic competencies, as well
as limited access to professional development opportunities focused on translanguaging strategies.
Additionally, concerns were raised about the potential stigmatization of students’ native languages and
the need for a balanced integration of translanguaging with the development of the target language. The
findings of this study contribute to the understanding of translanguaging in multilingual education and
have implications for educators and policymakers. Based on the results, it is recommended that educators
receive comprehensive training on translanguaging pedagogies, including strategies for integrating
translanguaging practices effectively within the curriculum. Language policies should be revisited to
provide flexibility and support for translanguaging approaches, acknowledging the value of students’
home languages in the learning process. Further research is needed to explore the long-term effects of
translanguaging on language development, academic achievement, and students’ socio-emotional well-
being.

In conclusion, this research highlights the benefits of translanguaging practices in multilingual
classrooms, emphasizing their role in enhancing language learning and academic achievement. By
harnessing students’ linguistic resources and creating inclusive learning environments, translanguaging
emerges as a valuable pedagogical approach that can positively impact multilingual education.

Keywords: translanguaging, multilingual classrooms, language learning, academic achievement, case
study analysis, educational settings, language policy, teacher training, student engagement, classroom
practices.
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Pe3ynbTaTé HOCTIIPKEHHS MiKPECIIOIOTH TO3UTHBHUN BIUIMB BUKOPHCTAHHS IHTEPMOBH SIK PI3HOBHIY
MepeKiagy Ha PO3BUTOK MOBJIEHHEBUX KOMIICTCHIIM Ta axaJeMiyHOl 3aJlydeHOCTI CTYIEHTIB.
BuxopuctanHs cTpateriii nepeknany B 6araTOMOBHHMX KiacaX CHPHSIO BUBYEHHIO MOBH, BUIBHOMY
CIIVIKYBaHHIO, PO3YMIHHIO Ta CTBOPEHHIO CIpPHATIMBOIO MOBHOTrO cepepoBuma. CTyneHTH
MIPOAEMOHCTPYBAIIH MiABUIICHY MOTHBALIIIO Ta Y4aCTh, OCKIIbKH BUKOPUCTAHHS IHTEPMOBHHUX CTpaTerii
JIaJIo M 3MOT'Y 3pO3yMITH CKJIafHI i€l Ta BUCIOBHUTH 1X PiTHOIO MOBOIO, OJAI0YH PO3PHB MK PiJHOIO
MOBOIO Ta MOBOIO HaByaHH:. KpiM TOT0, IpakTHKa BUKOPHCTAHHS IHTEPMOBHHX CTpaTeriii KoMyHiKarlii
MOKpAII/Ia PO3YMIHHS 3MICTy B Pi3HMX NpEAMETHHX 00JacTsX. IHTepMoBa SK BHJ NepeKiaay CIpHsB
PO3BUTKY HABUYOK KPUTHYHOTO MUCIICHHS, TIINOIIOMY PO3YMiHHIO KOHIIEMIIIH 1 KOTHITHBHII I'HYYKOCTI.
Ha ocHOBI OTpMMaHHUX pe3yJbTATIB IeJaroraM PEKOMEHIOBAHO IPOWTH KOMIUICKCHY ITiATOTOBKY 3
MeJaroriky Mepekiaay, BKIYaloud cTpateril eeKkTHBHOI iHTerpamii Takux MpakTHK MepeKiany, sk
iHTepMOBa, B HaBUAIbHUH Iad. Ciif MeperfisHyTH MOBHY IOJITHKY, 00 3a0e3MEeYUTH THYYKICTH 1
MIATPUMKY MiAXOMIB A0 HepeKyiaay, BU3HAIOUU I[IHHICTh PIAHUX MOB CTYICHTIB y MpoOIeci HaBUYaHHSA.
[MotpiOHO Hanmami 30cepeAMTHCS HAa HAYKOBUX PO3BIAKAX, MO0 MOCIIIATH JOBIOCTPOKOBHI BILUIUB
IHTEpPMOBH SK PI3HOBHIY NEpeKJIaly Ha PO3BUTOK PifHOI Ta iHO3eMHOI MOB, aKageMidHi JOCSTHEHHS Ta
coliajgbHO-eMOIIiiHe 01aromnoaydds CTyAEHTIB. 3aBIsSKH BUKOPHUCTAHHIO MOBHHX PECYpCiB CTYAEHTIB i
CTBOPEHHIO IHKJIIO3MBHOTO HAaBYaJbHOTO CEPEJOBHINA IHTEPMOBAa H TPAHCMOBJIEHHS CTa€ LIHHUM
MeIaTOTIYHUM MiIXO0J0M, SIKAH MO>KE MMO3UTUBHO BIUIMHYTH Ha CTAH PO3BUTKY 0AaraTOMOBHOI OCBITH B
€Bporri Ta 031 1 MeXXaMH.

KiouoBi cioBa: iHTepMOBa, Nepekiaaa, TPAHCMOBJICHHS, OaraTOMOBHI KIIacH, aKaJeMidHi
JIOCSITHEHHS, aHaIli3 PUKIAAiB, HABYaJbHI 3aKIaIi, MOBHA MOJITHKA.

Introduction and statement of the problem. In today’s increasingly
interconnected and diverse world, multilingualism has become a prevalent aspect of
many educational contexts [Cummins 2007; Garcia & Kleifgen 2010]. The presence
of students from diverse linguistic backgrounds presents both challenges and
opportunities for educators seeking to facilitate effective language learning and
academic achievement [Creese & Blackledge 2010; Garcia, Johnson & Seltzer 2017].
In this regard, the concept of translanguaging has gained significant attention as a
pedagogical approach that harnesses students’ linguistic repertoires to support
language development and content understanding [Garcia & Li 2014].

Translanguaging, which refers to the dynamic and strategic use of multiple
languages by bilingual or multilingual individuals in various communicative contexts
[Garcia & Li 2014], has emerged as a promising practice in multilingual education
[Canagarajah 2011; Garcia 2009]. Rather than adhering to strict language boundaries,
translanguaging recognizes and values the fluidity and interconnectedness of
languages, allowing students to draw upon their full linguistic resources to engage in
meaningful learning experiences [Garcia & Wei 2014]. By leveraging the languages
students are proficient in, translanguaging aims to create inclusive and empowering
educational environments that bridge the gap between students’ home languages and
the language of instruction [Garcia 2019].

The purpose of this research paper is to explore the utilization of translanguaging
practices in multilingual classrooms and examine their impact on language learning
and academic achievement. Through a case study analysis conducted in diverse
educational settings, this study seeks to shed light on the benefits and challenges
associated with the implementation of translanguaging pedagogies. By delving into the
experiences of teachers and students, as well as analyzing instructional materials, this
research aims to provide valuable insights into the effective use of translanguaging as
a pedagogical tool. The significance of this study lies in its potential to inform
educators, policymakers, and researchers about the efficacy and implications of
translanguaging practices in multilingual education. Understanding the benefits of
translanguaging in promoting language development, content understanding, and
student engagement can help shape instructional practices and curriculum design that

better meet the needs of diverse learners [Garcia & Li 2014; Garcia & Wei 2014].
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Furthermore, identifying the challenges and constraints faced by teachers and students
in implementing translanguaging pedagogies can inform professional development
programs and policy decisions to create supportive and inclusive learning
environments [Garcia et al. 2017; Wei & Moyer 2018].

The structure of this research paper consists of several sections. Following this
introduction, the literature review will provide an overview of relevant theoretical
frameworks, previous research studies, and key concepts related to translanguaging in
multilingual classrooms. The methodology section will outline the research design,
including the selection of participants, data collection methods, and analysis
procedures. The subsequent sections will present the findings of the case study
analysis, followed by a discussion that interprets the results in the context of existing
literature. Finally, the paper will conclude with recommendations for educators and
policymakers and highlight avenues for future research.

By examining the utilization of translanguaging practices in multilingual
classrooms, this research contributes to the broader field of multilingual education
[Chaika 2021], offering insights into effective pedagogical approaches that support
language learning and academic achievement [Chaika & Pace 2021]. Through an
exploration of the benefits and challenges of implementing translanguaging
pedagogies, this study aims to enhance our understanding of translanguaging as a
powerful tool in promoting inclusive and effective education for multilingual learners.

Literature review. The reviewed literature on translanguaging, multilingual
education, and the utilization of students’ home languages in the classroom provides
valuable insights into the theoretical foundations and practical benefits of these
approaches. Translanguaging practices and multilingual education support students’
language development, cognitive growth, and academic achievement, while also
promoting social and emotional well-being. By recognizing and valuing students’
home languages, educators can create inclusive and effective learning environments
that celebrate linguistic diversity and facilitate optimal learning outcomes.

By reviewing the relevant literature, it is necessary to focus on definition and
interpretation of the two main terms, translanguaging and multicultural education:

(i) Translanguaging is a theoretical framework proposed by Garcia and Wei
(2014) that challenges the traditional notion of strict language separation in educational
settings. It emphasizes the fluid and dynamic use of multiple languages by bilingual
individuals. Translanguaging recognizes the holistic language practices of bilinguals,
where they draw upon their entire linguistic repertoire to communicate and make
meaning. By transcending language boundaries, translanguaging supports language
development, cognitive growth, and academic achievement.

(if) Multilingual education is an approach that acknowledges and values the
linguistic diversity of students in the classroom. It goes beyond monolingual
instruction and promotes the use of multiple languages in teaching and learning.
Cummins (2007) highlights the significance of additive bilingualism, wherein
students’ home languages are seen as an asset rather than a hindrance. Multilingual
education fosters cultural identity, enhances cognitive abilities, and promotes
academic success by providing a supportive and inclusive learning environment.

Translanguaging practices in multilingual classrooms have been the subject of
numerous research studies. The following studies provide insights into the
implementation and outcomes of translanguaging practices.

Cenoz and Gorter (2015) conducted a comprehensive study that examined
multilingual education and translanguaging practices in various educational settings.
They explored the role of translanguaging in promoting multilingualism and
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investigated the effects of translanguaging on students’ language development and
academic achievement. Further, Garcia and Kleifgen (2018) conducted an
ethnographic study to explore the translanguaging practices of multilingual students in
classrooms when observing and analyzing classroom interactions to understand how
students fluidly used their multiple languages for communication and learning
purposes. The study shed light on the strategies and benefits of translanguaging in
supporting students’ language acquisition and academic progress. Li and Zhu (2018)
conducted a case study in Chinese bilingual classrooms to investigate the practical
application of translanguaging. They examined the ways in which teachers and
students utilized translanguaging strategies and its impact on students’ language
development. The study provided insights into the pedagogical implications of
translanguaging and its role in supporting students’ language learning.

Despite the growing body of research on translanguaging practices in multilingual
classrooms, there are still gaps that warrant further investigation. These include:

1. Teacher perspectives and practices: While studies have explored the role of
students in translanguaging practices, there is a need for research that examines
teachers’ perspectives and strategies in implementing translanguaging in their
instructional practices. Investigating teachers’ beliefs, knowledge, and
experiences can provide a deeper understanding of how translanguaging is
effectively integrated into classroom settings.

2. Long-term effects on language development: Many existing studies have
focused on short-term outcomes of translanguaging practices. Future research
could explore the long-term effects of translanguaging on students’ language
development, including its impact on their bilingual proficiency, literacy skills,
and academic success in various subject areas.

3. Translanguaging and specific student populations: Further investigation is
needed to explore how translanguaging practices can be tailored to meet the
needs of specific student populations, such as students with different language
backgrounds, proficiency levels, and language learning disabilities.
Understanding how translanguaging can be effectively implemented to support
diverse learners will contribute to more inclusive educational practices.

The reviewed literature highlights the significance of translanguaging and
multilingual education in promoting inclusive and effective learning environments.
Translanguaging, as a theoretical framework, challenges traditional language
separation by recognizing the fluid and dynamic use of multiple languages by bilingual
individuals. This approach supports language development, cognitive growth, and
academic achievement by allowing students to draw upon their entire linguistic
repertoire. Multilingual education, on the other hand, acknowledges and values the
linguistic diversity of students, promoting the use of multiple languages in teaching
and learning. It fosters cultural identity, enhances cognitive abilities, and facilitates
academic success by creating supportive and inclusive learning environments.

Methods. For the purpose of the study, it is necessary to discuss the research
design, data and collection methods such as observations, interviews, and surveys, as
well as ethical considerations ensuring validity and reliability.

Thus, for this study on translanguaging in multilingual classrooms, a qualitative
case study design was employed. The research aimed to gain an in-depth understanding
of translanguaging practices and their outcomes in specific multilingual schools or
classrooms. Two multilingual schools were selected based on their diverse student
populations and their explicit focus on promoting multilingual education. Within each
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school, specific classrooms were chosen to represent different grade levels and
language backgrounds, ensuring a variety of translanguaging practices.

The participants in this study were teachers and students from two selected
multilingual schools. The selection of participants was based on their willingness to
participate and their engagement in translanguaging practices within the classroom.
The research context involved observing and analyzing translanguaging practices in
these classrooms, focusing on how students and teachers used multiple languages for
communication and learning purposes.

To gather comprehensive data, multiple methods were employed:

1. Classroom Observations: We conducted extensive observations of the selected
classrooms. This involved being present during regular classroom activities,
lessons, and interactions. Observations allowed for the identification of specific
translanguaging strategies employed by both teachers and students. Detailed
field notes were taken, documenting language use, communication patterns,
instructional techniques, and student engagement.

2. Interviews: Semi-structured interviews were conducted with teachers to gain
insights into their perspectives, beliefs, and strategies regarding
translanguaging. These interviews explored their experiences in implementing
translanguaging practices, challenges encountered, and the perceived impact on
student learning. The interviews were recorded for further analysis.

3. Student Interviews and Surveys: Individual or group interviews were conducted
with selected students to understand their experiences and perceptions of
translanguaging in the classroom. Additionally, surveys were administered to
capture students’ attitudes towards translanguaging, their language preferences,
and their perceptions of its impact on their learning.

4. Document Analysis: Relevant documents, such as classroom materials,
assignments, and student work samples, were collected and analyzed to gain
further insights into translanguaging practices and their outcomes.

Ethical considerations were carefully addressed throughout the research process.
Informed consent was obtained from all participants, including parents or guardians of
minor students. Participants’ anonymity and confidentiality were maintained by
assigning pseudonyms to individuals and schools. To ensure the validity and reliability
of the research findings, triangulation was employed. Multiple data sources, such as
observations, interviews, surveys, and document analysis, were used to corroborate
and complement each other. We maintained reflexive journaling to record the biases
and assumptions, allowing for critical reflection during the analysis process.

Additionally, member checking was conducted, where participants were given the
opportunity to review and provide feedback on the researcher’s interpretations and
findings, ensuring accuracy and confirming the credibility of the research.

It is believed that the methodology employed in this case study analysis can provide
a comprehensive understanding of translanguaging practices in multilingual
classrooms, considering the perspectives of both teachers and students.

Results and Discussion.

The data collected from the case study analysis provided valuable insights into
translanguaging practices in multilingual classrooms. The findings were based on
classroom observations, interviews with teachers and students, surveys, and document
analysis. The data were analyzed using thematic analysis, allowing for the
identification of patterns and themes related to translanguaging practices and their
outcomes.
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These below are the translanguaging practices observed in the multilingual
classrooms:

(i) Code-switching: Students seamlessly switched between languages during
classroom discussions, using their home language or another language they were
comfortable with to express their thoughts or clarify understanding.

(ii) Translational mediation: Teachers used students’ home languages to mediate
and clarify complex concepts, ensuring comprehension and supporting learning.

(iii) Multilingual resources: Classroom materials, such as books, posters, and
worksheets, incorporated multiple languages, providing linguistic support and
scaffolding for students.

(iv) Collaborative group work: Students worked in small groups, utilizing their
respective languages to share ideas, solve problems, and support each other’s learning.

These are the ways identified how translanguaging practices were found to support
language learning and contribute to academic achievement:

v' Enhanced comprehension: Translanguaging allowed students to access and
comprehend content more effectively by drawing upon their full linguistic
repertoire.

v Vocabulary development: Students expanded their vocabulary in multiple
languages through exposure to different language registers and contexts.

v" Cultural connection: Translanguaging practices facilitated a deeper connection
to students’ cultural backgrounds and identities, fostering a sense of belonging
and motivation.

v" Cognitive development: Translanguaging promoted critical thinking, problem-
solving, and metalinguistic awareness, as students navigated different languages
and made meaning across linguistic boundaries.

The next stage is relevant in the light of discussing the benefits (Fig. 1) and

challenges (Fig. 2) of translanguaging in multilingual and multicultural classrooms as
identified through the analysis:

Fig. 1. Benefits of translanguaging in multilingual and multicultural classrooms
Inclusive learning environment

Translanguaging created an inclusive space where students'
diverse linguistic backgrounds were valued and respected.

Improved language proficiency

Translanguaging supported the development of students’
proficiency in multiple languages, contributing to their overall
language competence.

Academic engagement

Students demonstrated increased engagement and participation
when allowed to use their home languages, leading to enhanced
academic performance.

Thus, the benefits include inclusive learning environment, improved language
proficiency, and academic engagement.

Fig. 2. Challenges of translanguaging in multilingual and multicultural classrooms
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— Language dominance

Teacher training and resources

— Assessment and evaluation

The challenges identified link to the below descriptions.

(i) Language dominance: In some instances, students relied heavily on their
dominant language, potentially limiting opportunities for developing proficiency in
other languages.

(i) Teacher training and resources: Teachers required support and resources to
effectively implement translanguaging practices and develop strategies for managing
multilingual classrooms.

(iii) Assessment and evaluation: Existing assessment frameworks may not fully
capture the linguistic abilities and academic progress of students engaged in
translanguaging practices, requiring innovative assessment approaches.

The findings of the case study analysis provide valuable insights into the
translanguaging practices observed in multilingual classrooms and their implications.
Firstly, translanguaging practices enhanced comprehension by allowing students to
access and understand content more effectively through their entire linguistic
repertoire. By utilizing different languages, students were able to draw upon their
existing knowledge and linguistic resources to make meaning and deepen their
understanding.  Secondly, translanguaging practices facilitated vocabulary
development in multiple languages. Students were exposed to different language
registers and contexts, leading to an expansion of their vocabulary and language
proficiency across various linguistic domains. Thirdly, translanguaging practices
fostered a cultural connection for students, enabling them to maintain a strong link to
their cultural backgrounds and identities. This sense of belonging and motivation
positively influenced their engagement and academic performance. Lastly,
translanguaging promoted cognitive development by encouraging critical thinking,
problem-solving, and metalinguistic awareness. Students had to navigate different
languages and negotiate meaning across linguistic boundaries, which enhanced their
cognitive skills and linguistic flexibility.

These findings align with existing literature on translanguaging practices in
multilingual classrooms. Research has consistently highlighted the benefits of
translanguaging in terms of supporting language development, fostering a positive
learning environment, and promoting academic achievement [Canagarajah 2011;
Cenoz & Gorter 2015]. Translanguaging has been shown to enhance students’
language skills, including vocabulary acquisition, reading comprehension, and writing
proficiency. It also helps to develop students’ metalinguistic awareness and
metacognitive skills, as they reflect on their language use and make conscious
decisions about language selection.

Furthermore, the literature emphasizes the importance of creating an inclusive
learning environment [Garcia 2009; Garcia & Wei 2014] where students’ diverse
linguistic and cultural backgrounds are valued and respected. Translanguaging
practices contribute to this inclusivity by recognizing and affirming students’ linguistic
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repertoires and encouraging their active participation in the learning process [Garcia
& Kleifgen 2018; Garcia, Johnson & Seltzer 2017]. Moreover, Cummins (2007)
challenges monolingual instructional strategies in multilingual classrooms and
advocates for the use of translanguaging to support language learning and academic
achievement.

However, the findings also highlight several challenges associated with
translanguaging in multilingual and multicultural classrooms. These challenges
include language dominance, where students may heavily rely on their dominant
language, potentially limiting their proficiency development in other languages.
Teacher training and access to appropriate resources are crucial to effectively
implement translanguaging practices and manage the complexities of multilingual
classrooms. Additionally, current assessment frameworks may not fully capture the
linguistic abilities and academic progress of students engaged in translanguaging
practices, necessitating the development of innovative assessment approaches that
account for students’ multilingual capabilities.

In conclusion, the findings of this case study analysis underscore the benefits of
translanguaging practices in multilingual classrooms, including enhanced
comprehension, vocabulary development, cultural connection, and cognitive
development. These findings align with existing literature on translanguaging and
highlight the importance of creating an inclusive and supportive learning environment.
However, challenges such as language dominance, teacher training, resource
availability, and assessment methods need to be addressed to fully harness the potential
of translanguaging in multilingual and multicultural educational settings.

To meet the discussed objectives, the following recommendations can become
useful for educators and policymakers:

- Embrace and Support Translanguaging Pedagogies: Educators should be
encouraged to embrace translanguaging as a valuable instructional approach that
leverages students’ multilingualism for enhanced learning outcomes. Policymakers
can support this by incorporating translanguaging principles into curriculum
frameworks and providing funding for professional development programs focused on
translanguaging practices. By creating a supportive environment for translanguaging,
educators can feel empowered to implement these strategies effectively.

- Foster Collaboration and Partnerships: Policymakers should promote
collaboration among educators, researchers, and community members to develop
resources, share best practices, and foster a deeper understanding of translanguaging.
This can be achieved through the establishment of networks, conferences, and research
initiatives that bring together stakeholders in multilingual education. Policymakers can
also facilitate partnerships between schools and community organizations that can
provide additional support and resources for multilingual learners.

- Address Institutional Challenges: Policymakers and educators should work
together to address institutional challenges that may hinder the implementation of
translanguaging practices. This includes revisiting assessment policies and practices
to align them with translanguaging pedagogies, providing adequate linguistic
resources and materials, and ensuring equitable access to language learning
opportunities for all students. Policymakers can allocate resources and support
initiatives that address these challenges, while educators can advocate for inclusive
policies that value and promote linguistic diversity in educational settings.

Conclusion. By analyzing the collected data, the study provided a comprehensive
understanding of how translanguaging practices support language learning and
contribute to academic achievement in multilingual classrooms. The examples of
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observed translanguaging practices, along with the identified benefits and challenges,
highlight the potential of translanguaging as a pedagogical approach for fostering
inclusive and effective learning environments.

Overall, the research paper contributes to the field of multilingual education by
providing insights into the effective utilization of translanguaging practices in
multilingual classrooms. It emphasizes the benefits of translanguaging in promoting
inclusive and effective learning environments and suggests recommendations for
educators and policymakers. The paper also identifies areas for future research, such
as exploring teachers’ perspectives, investigating the long-term effects of
translanguaging, and tailoring translanguaging approaches to specific student
populations.
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